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It was in 1960 that the National FLES (Foreign Languages in the

PREFACE

Elementary School) Committee of the American Association of Teachers
of French became a permanent working committee of the naticnal
organizations As a result, every year since 1960 this committee has
submitted a report at the Annual Meeting of the Association. In
these anmual reports the following topics have been discussed:

1961: The Supply, Qualifications, and Training of Teachers of FLES

1962: Language Structures at FLES Level, Including Testing for
Mastery of Structures!

1963: The Correlation of a Long Language Sequence Bsginning in the
Elementary Schooll

" 196L: Reading at the FLES Levell
1965: Culture in the FLES Program?
1966: FLES and the Objectives of the Contemporary Elementary Schools?
1967: The FLES Student: A Study?

The 1968 Committee Report, FLES: Projections into the Future

is devoted for the most part to what is ahead in the years to come
for FLES programs throughout America. The report is also a look

into the present to see how far FLES programs have progressed suice
that statement in 1952 by the then Commissioner of Education, Earl

McGrath. The compilation of papers in the report and the different

Lavailable from National Information Burean, 972 Fifth Avenue,
New York, No Yo

2!*.vaii.].a.ble from Chilton Books, LOl Walnut Strest, Philadelphia,
Pennsylvania
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aspects of FLES will interest specialists in this field, such as the
teachers, the university persomnel involved in the training of

specialists for elementary programs in foreign languages, and the

publishers of materials to conduct such programs.

Each year the committee reorganizes after presenting its report
at the Annual Meeting of the AATF. It was in Miami, site of the
1967 Annual Meeting of this organization, that the committee met and
expressed concern for the future of FLES prg%rams. It was with this
cdnqern in mind that the 1968 Committee wiﬁll its co~-chairmen devised
an outline that would serve as a guide to study the present situa-
tion and try to project into the decades ahead what kinds of FLES
progranis could be expected. T
The Committee wishes to express sincere appreciation to the
administrative officers and the executive board of the Americar
Association of Teachers of French for their continued interest in
this annual project. The Co-Chairmen wish to thank Miss Mary-dJo
Dzurik, of the Fairfield Board of Education, for the many hours /
spent typing and proofreading this final report. Acknowledgements
are also due to the print shop at Fairfield University for the

printing of the 1968 report.

Edward He Bourque Dr. Gladys Lipton
Fairfield, Connecticut New York, New York
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-learning will continue to proffer opinions relative to an early

INTROIICTION

As FLES programs are projected into the future, there must also
be some thought given to past and present history. In a recent

article in one of the professional journals1

the steady progress of
foreign language programs in the large cities is noteworthy. As we
look back on the progress made, it is notable that FLES is tackling
the problems.that it is encountering. In large measure, this is due
to the encouragement, support, and belief in such programs by par-
ents, local boards of education, administrators and teachers. All

these forces engaged in a common effort will assure the ultimate

success of FLES programs. Persons involved in foreign language

i

beginning in a second language. Regardless of the opposition
experienced in many sitvuations, these same experts will continue to
emphasize and demonstrate the values to be drawn from an early
experience. For some time, FLES programs have moved away from the
novelty of an experience with strange sounds, from the games,
dances, and songs that were so much a part of early FLES programs.
Learning a second language is serious business, and it should always
be.considered in these terms. School systems which have had FLES
programs for a number of years are now beginning to feel the

effects of such programs in the competency that has been achieved

by high school students in the final two years of secondary education.

1Gradisnik, Anthony, A Survey of FLES Instruction in Cities over
309,000, Foreigp Language Annals, Volume Two, number one.

October, T968.




Programs, then, that do begin at the elementary level must be
assured of the contimuity that will produce these desired effects.
The discussions presented in the eighth anrual report reflect
the thinking of experts in FLES on the situation as it has been and
as it might appear in future decades. Some of the reflections will
be considered as "impossible dreams," but so was FLES in retrospect.
The report on FLES programs in different parts of the world will
certainly provoke new thinking. ‘A plea for the effective preparation
of the FLES specialist is forever *ralid. A section of the report
has been devoted to bilingualism since this aspect of language will
continue to be a subject of much discussion. Innovations are also

"

treated in relation to the impact that these can have on foreign lan-

vguage'learning, now and in the future. It is a matter of fact now

that the world, because of modern means of transportation has’become ;
more accessible from the point of view of travel. This being the

case, FLES programs must adapt modern technology to achieve better

and faster communication. The report concludes with a discussion of

an ideal sequence and the happenings in a FLES classroom not too

many decades awaye. Also included are reflections on the media and

the effects of same on language learning.

It is the hope of the FLES Committee of 1968 that this report
will serve as encouragement for future planning in FLES programs and
as proof of the validity of early beginning in a second language.

It is also hoped that someday we can look back on what was a dream

to discover that the dream is now reality.




Section I

A LOCK AT THE PRESENT

In order to view the full scope of FLES, it must be remembered
that programs on the elementary school level exist on a broad scale
outside the United States. The first essay deals with the status of
teaching a foreign language to young children in various parts of
the world.

In recognition of this age of increased community participa-
tion and interest, the second report develops practical and specific
plans for improving school-commnity cooperation in order to achieve
better understanding of the goals of FLES. This could well be a
.blueprint for assisting educational leaders to develop community
support for FLES.

The future status of FLES will be secure wi espect to
teaching personnel only if the groundwork is laid now for the train-
ing and recruitment of FLES teachers. The third article presents
practical guidelines for forward-thinking institutions of higher
education to meet the demand for competent, well~trained, enthusi-

astic teachers of FLES.

Ge Lo




FLES Iii THE SCil00L 3YSTurio 1. V..RiCUS PARTS

OF THE V/ORLD

Americans are in the habit of believing themselves unique in
their problems with learning and teaching foreign languages. It may
be somevhat surprising, therefore, to learn that there is as much
dissatisfaction with the general inadeouacy of foreign language

teachin;, bevond our torcers as there is vithin. At international X

T

conferences in Hamburg, Berlin and Geneva daring the present decade,

experts on language learning, and languaccc iLeaching have underscored

il

the comion provlems, the widespread concern over many current
practices and tie ;reat need for research on the language learning
and language teaching processes. The present ctudy focusses upon
one aswect, but a very important one, of the current state of foreign
lan;uase teaching in school systems in v.riocus parts of the ~lobe.
wven a relatively superficial inquirv into worldwide practices
an¢ treads in language teaching seems to sugiest that in virtvally
ever)” inhobited corner of the earth the teachia: of foreign lanzuaces
to children of primary school /ge is a subject of immediate impor-
tance. Reasons for an early start vitih lan_ua_e study vary from
counir,” to countrv, tut the reasons are 2redeminantly practical ones.
Each countrv's interest in the teaching o foreign lanjuages to
young cihildren is prempted by the need for citizens vho are able to use
another lanpuage for direct communication. ‘The need is coupled writh
a recognition of the fact that most people vhose initial experience

with a foreign lan:uage was at the secondary school level or later

ERIC
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have not seemed able to attain a level of proficiency to pemmit

spontaneous communication in any of the language skills.

The goals of {oreign language study in any given country are
determined, to a very great extent, by the language or languages
spoken by the inhabitants within its borders. In countries whose
predominant language or languages are spoken by only a re' tively
small number of people in the world, the acquisition of a language
of world currency provides an access to scientific and technological -~
information as well as opportunities for higher and broader .duca=-
tion for its neople, all advantages inaccessible otherwise. Very
of ten these sane countries are faced with the enormous problem of
a staggering ruwltiplicity of languages. In these cases, the need .
for a common lancuage is urgent, not only to settls the problem of
interral communication generally, tui also to provide fer a uedium
of instruction in the schools.

On the other hand, in countries vhere at least one of two or ~
three official languages is a language of international usage the
need for an access to the outside world is less acute and the goal
of foreign languace study tends to be less directly utilitarian.

The lack of skrill in communicating in a second language, in the past
at least, has been less.likely to be a handicap either economically
or educationally when the mother tongue was one of world currency.
This advantage, ho-iever, seems likely to turn to disadvantage in the
futurc. The growing need for anéyan inevitable increase in cross-
cultural communication will make a liability of monolingualism and

monocu ituralism, whether or not the lan-uaze is in international use.

L




Because children in the countrie: of Africa come from a
rultiplicity of language background§, there is scarcely a choice
to be made abou’ the advisability or inadvisability of intreducing
the study of a second language at the point, or almost at the
point of entry into the school experience. The necessity for
establiching as quickly as possible a comrmon medium of instruction
muct take precedence over considerations concerning the child
himself. Finding an adequate number of teachers able to provide
instruction even in the official lungua;es presents enough of a
problen. Any atiempt to provide minimally competent instruction in
all of the various languages would be futile, even if desirablee
But such a2 policy would not be desirable frer two points of view.
First, it is the hope of government leaders :n most of these nations
that through schooling in the official lan uape, greater social
cohesion amon; the various linguistic groups will eventually result.
Secondly, inétructional materials are both scarce and costly. Even
if for financial reasons only, it wsuld be utterly impossible to
develop and produce a sufficient rance of instructional materials
for all of the native languages. In many cases, vwriting systems
have yet to te devised for the languages.

Attenpts are made to use the vernacular for the children's
initial school exferience vhen a native language is one of the more
videly spoken ones for which a writing system nas been developed.
In Nigerie, for example, in thc Yoruba-spealing lestern regions,
the lan;uage,og_iﬂstruction until the third tem of the first year

is Yoruba. In the third term English is introduced for one hour a

)
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weeks GCracdually, the time is increased tc ive hours oser weex in
the third and fourth years. From the fifta vear of scnooling
onwarg all instruction is in English. The continued heavy emphasis
upon Inglish and French in many of the African nations, despite the
struggle for self-identity, arises from the need of one of the two
languages for higher employment or education and for communication
with countries in a position to lend aid in economic development.

The educational problems of many of the countries of Central
Hurope and Asia btear some similariir to those of Africa. India,
with its 8L5 major languages and dialects, is an often cited example §
of a nation bLeset vith problems owing to the multiplicity of lan-
guages. Less often is it realized that the Soviet Union, too, has
had to contend with the difficulties of educating its people in
sixty-six differert languages. From its former position of active
support fer education in the local vernacular, the Soviet govern-
mnent has moved increasingly toward encourag.ng the widesprsad
study of Russian as at least the second lancuage throughout the
USSR, At present initial primary instruction is still offered in
the local lansucse; but after the first four crades, and in some
cases al'ter the Iirst two, Russian becomes the exclusive medium of
ins.ruction. A lengthening of the compulsory pericu of schiooling
from four years in the 1920's to eight years finally in 1959 has
increased the difficulties in staffing schools with teachers
capable of giving competent instruction in the vernacularse. Fufther~

more, for te Soviet child who aspires to nigher education or

employment, a knowledge of Russian becomes a practical necessity,

6




since Rissian is the mediurm of instrociion . institutions of

>

higher ccucation. The teaching of Russian .s a secon ! lanituage
| to childrer of the Soviet Union is a provlen of major importance.
The Soviet attitude toward the stud; of foreign languages has
also under;one considerable modification since the early 1930's

when the goals of foreign language training were to produce

-

translators of scientific and technical materials and to impart
a reller understanding cf the history and structure of the fussian
{ larcware. In the traditional curriculum o: oviet schools, the
studr of g forsi n language berins in Class VI at age twelve or
thir.cen. =& perusal of articles on the sulject of the teaching
cf foreizn lan; uages in the Soviet nien over the nast ten to twelve
vears reveals a zood deal ¢f iizsatisfaction and criticism.
Cbservers ivithin Mssia, as uell as vieciiurs fronm the o.izlde, have
criticized poor teachin. rethods, inacemasely prepared teaciiers
{very fov Joviei languace tea;hers ever iave the opportunity to
spend tine in the country whose lansuz; ¢ ther teach), old-fasaioned
textboolts, lack of audio-visual material and large classes.

The Soviet government has been neither unavare nor uncaring
about the state of language teaching in its schools. as far back
as 19h8 an experiment was launched in which a number of Ten-Year
Schools were designated to specialize in the teaching of one
foreign langua<e. Each school, specializing in one language, intro-~
duces the lan‘uage in Class II at age eight. A significant feaiure
of these schools is that as the children's nastery of the foreign

languare zrows, the foreign language is uscd increasingly as the

ERIC
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medium of instruction in other subject matter. The first of

these schools were established in iioscou and specialized in
Inglish, French or German. " From all reports it appears that the
q1ality of instruction in these schools is laudable and that there
are vaiting lists of parents who are anxious to have their chil-
dren attend one of the schools. The number of such schools is
increasing in the large cities and other languages are being
Included such as Arabic, Chinese and Hindu. The lack of qualified
teachers at all levels, tut particularly at the elementary school
level, seems to be the main factor preventing a more rapid spread
of thece schools.

<

Heltilingual populations present similar educational problems
in Yugoslavia, Czechoslovakia and Afghanistan. In these nat-ic‘ms
too, primary education 1 in the mother tongue is begun as the children
undertake the study of the State languaze in the early grades. In
Afghanistan there are two State languages, Pashto and Persian, 50
that a child brought up in a home in which one of the twenty-eight
other languages is spoken rust learn both at school. 1In addition,
everyons must learn Arabic for the purpcse of reading the Koran.

As if this 1ere not enough, children who reach the seventh grade
are required to begin the study of English, French or German.

Since this is the point of entry in.to secondary education the choice
of a language is tied to the selection of the course of study. The
child who chooses medical studies enrolls at the French-medium

school; scientific studies are pursued at the Gemanemedium school

and courses in agriculture and engineering are given at the
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English-medium school.

Other countries of Central and Zaclern Durope have initiated
modest expel‘ments in the teachin, of foreign languages to young
ckildren. 1In tulgaria, Russian is teing taught in one nursery
school for children aged three ¥o seven. In Hungary, after a
rather haphazard and unsuccessful approach to the teaching of
foreign lanjuages in Grades III and IV in the period inmmediately
following iiorld *fap iI, a committee has bLeen formed to work out a
Plan for viio veaching, of foreign languages in primary schools. Each

school, as in cissia, will offep one ri2jor lanfuage, Russian,

™

=nglish or Freuch.

Western Hiropesn nations have far ’e:er problems with multi—
lingual posulations, even in countries izre there are two or
more official lanzuages. It is interestin | to note in passing that
altiiourh the lanruasge of the najority of Luxenbourgeois is a
Germanic dialect, the official languaie of the country is French.
Since the najority lanfuage is not considered very useful, two
foreign languaces are included in the conmon branch studies of the
primary school.

In general, the presence of speakers of two or rore languages
within the borders of a single nation seems to be a great deal
less problematic Ihen one of the lan.vuages at least is a language
of international currency. In Belgium where both Flemish and
French are official languazes, the former is the language of the
majority (60%). dotwitiistanding French, being a language of

world currency, is likely to be learned b a speaker of Flemisn,




vhile far fewor I'rench speakers in Belgium learn Flemish. In
neither the Flemish-speaking region rnor the French-speaking

region is the teaching of the second national language compulsory.
Although the Belgian educational system is centrally controlled,
the Language Laws of 1962 divided the country, making Flemish the
sole medium of instruction in the schools of the north, and Frerch
the sole medium of instruction for the schools of the south.

Cnly in the areas rear Brussels is the teaching of both languages
cormpulsory. There, beginning in the second year of elementary
school, the prescribed curriculum includes three hours of instruc-
tion per week in the second national language. Apart from the

two national languages no other language may be taught in the
elementary schools of Belgium. Beyond the basic elementary certifi-
icate for elementary schnol teachers there are no special
qualifications for teachers of languagks in these schools. For

many years the teaching of the second national language in the

elementary schools has been criticized as "too theoretical and

literary."

In Switzerland, with its four official languages, there has
been no attempt to establish language boundaries. Each language
has been permitted where it is preferred. Speakers of Romansh,
however;‘(the only ocne of the four which is not an international
language) are taught in the vernacular in the first six grades
only, after which German becomes the medium of instruction. In
order to make this transfer possible, children for whom the native

tongue is Romansh begin the study of German in the fourth year of




schooling. In the upver primary grade. of n ny schoOls, a
second nat{onal language is required for éifted children. 4
third lanzuage, usually Inglish, is optional. In secondary
schools, chil<ren continue the study of the language begun in
primary school and have the OppOrtuniﬁy to begin others.

Hlorway an? Sweden have made Inglisih compulsory for all chil-
dren frci: the fourth or £fifth grade. In ilorve_ian schocls, imy lilh
has beer z required subject for the lasi tvo years of elementary

crool (fifth 2nd sixtn grades) since 1935. Because of a short:;.e
of teacliers, schools have not aluays been able to meet this
requirereni.  Since many tsachers were recruited frorm the upner
levels, the aims and methods of instruct.on have often been
patterned after these of the secondar- selsccl vhere a heavy
emphasis upon written work and rrarrar Lave heen asual. ¢ ther
problers wioa foreirn lan;uvare instvructt.n in ke elementary
senocls hava continued to present themoclves recurrently. The
lack of { raded readers hags rade impossible a srooth transition
fror clementary scnocl Mlish with ibs TuC vorcd vocatulary
level, vo ihe high schocl text requirias, o 'mouledge of clogce to
2,000 words. 1In areas where a consoli-<ated secendary school
draws pupils from several communities, puglls arrive vith vargying
amounts of preparstion in English, sone none. Following the
passage of thwe Law on Experiments of 195lL, the Council on ixperi-
mente established research projects in the teaching of @nrlish

in various scihcols threughout the country. One of the aims vas

to develop a suitable Inglish course Zor ail nupils; it was felt

11
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that English was essential for certain jobs nnd other opsortunities.
Iven with the revised course, however, it 1us discovsred that chil-
dren urith an I. Q. of 90 stood only about a 50 per cent chance of
successe

The study of English is compulsory from the fourth year in
Sweden's new nine-year basic school. For a brief period, beginning
in 1957, t’& Swedish Board of Education conducted an experiment
in four classcs in each of four schools of Stockholm. Following
the orizinal eigat-ueek experiment using recordings and film-
strips for [ifceen-minute lessons three times a week, the project
mas extendea to a total of forty classes from tie rirst to the
fourth grades in seven different schools throughout Sweden. Tiro
vears later, susport was withdrawm from tle oroject, presumably
because it was felt that there was no particular advantage in a
start earlier ihan the prescribed fourth grede level.

Foreign language study becomes optional or compulsory at the
fifth~year level in the Federal Republic of Vest Germany, depend-~
ing upon the school in which a child enrolls. In both the
Obersciule and .iittelschule, Enrlish is required in the fifth
year; av the Volksschule it is optional. Lven in the latter,
capable students are often automatically placed in nglish classes.
If at aay poirt the teacher in the Vol :sschule finds that the
student's vork in Inglish is not up to passing standard, the
teaciier can recomnend that the studect be dropped from the course.

In the Vetherlands, foreign langua’ es are only off'icially

begun in the secondary schools; tut during the children's last tio

12




years of primary schooling, French cours:. are often privately

arranged by the heads of primary schools anc .arents. The alleged
reason {or these courses is to lignten the child'!'s academic load
vhen he will begin the study of two foreign languages upon entry
into the secondary school. Since a knowlecdge of French is highly
esteemed in the iletherlands, there seems to be little doubt that

a decire for social status also enters into the willingness on

-

the part of pareats to finance such courses. The practice, although

illegal, is fairly widespread. The course: are riven in regfular

. 54

schoolrooms citi.er before or after school hours during two iorty-
five minutve periods a weck. Reports of tie cuality of teaching
are very critical
Up to the present, French interest in the teaching of foreign
languazes to youn, children appears to hwmve been directed more
toward the problems and production of materials for the teaching - “
of French overseas than to the teachins, of foreign lansuages to
French cnildren within France. Although experiments 7sith the

teachin: of Tnzlish to children in the cours élémentaire (seven-

and eight-~year-olds) and in the cours moven (ten-and eleven.year-
olds) vere begun in 1959 in Paris and its suburbs, there does not
appear to be any inclina‘tion toward expanding the study or intro-
ducing the study of foreign languages on a vider scale in the
primary schools. The traditional startin; point for foreign
languages in French government schools ir in the secondary schools
at age ten or eleven.

At a time when people in various pcrts of the world are

13
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naking an unprecedented effort to learn Pn-lizh, it is fitting
that the English-speaking countries should be making an equal, if
not greater effort to extend and improve the teaching of other
languages to its young. The governments of Great Britain, Canada
and the United States, joined by the educators and large segments
of the general population of these tures ~1tions, have urged and
stron;ly supported experimental prograns for the teaching of
foreign lznzua_cs to children. 1In all three countries, large
minority groups of speakers of other lanzua,es are present. Recent
efforts to encourage, cultivate and preserve tliese linguistic
resources are being rewarded by an increase in the worth of other
lanpucse speakers to themselves and to society. %hile there are
similarities in fundamental problems and trends within the three
nations, differences upon closer scrutiny are marked.

The British Ministry of Education oranted official approval
to foreign laniuage programs in the primary schools in 19546, At
that time tlie liinistry expressed more caution than encouragement
for their initiation. It was not until a locally planned and
executed eiperiment in Leeds produced some impressive results with
ten-and eleven-year-old children that the interest of the Hinistry
was sufficiently stirred to formulate a country-wide project. In
1963, the year after the Leeds experiment, the Ministry announced
a pilot scheme to be put into operation in September of 196l and
to continue until July 1969. Thirteen school districts represent-
ing wvarious geograohical locations, urban and rural settings,

depressed and affluent areas, are participating officially in the

1L
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experiment; but a number of other areas showing interest have
tecome associated with tie ex,eriment in one way or another. Some
of these associaited areas serve as prelininary testing grounds
for materials; others are afforded the opportunity to receive the
materizls after testing and revisions. These schools are invited
to share their findings. Schools participating officially in the
experiment are not required to use the materials that are being
specifically prepared by the kuffield Foundation, although one
hundred of tie cne hundred twenty schools have elected to co so.
Britain is no better off than other countries as far as the
shortage of teachers is concerned. In undertaking this project,
scme thought had to be given to the sovrce of supply for an
adequate number of qualified teachers to carry out the investiga-
tion. The teachers tha* were chosen were all trained and experi-
enced primavy classroom teachers, but they wvere not foreign
languaze specialists. A condition to ileir being accepted was
that they would agree to prolonged intensive preparation in French.
The training program for the first teachers began one year prior
to the introduction of the program into the schools. For two
evenings a weei ror a seven to eight month period, the teachers
attended French classes at technical colleges equipped with
language laboratories. This was followed by a full-time course
of approximately three months at either the Institut Britannique
in Paris or at the Centre de Linguistique Appliquée in Besangon.
Finally, in a ten-dsy course in England the teachers were taught

methods of teaching foreign langu-= es to young children. In
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addition, they took more French classes at local colleges. This
training program will continue for new teachers through the
investigation period, since the need for additional teachers
grous with each new group of eight-year-olds in the schools. A
third training center for the three-month full-time prograom has
more recently been opened in Ingland at Holborn College of Law,
Languages and Commerce.

Canada is officially a bilingual nation. Despite that fact,
the attitudes and approaches toward foreign language study have
paralleled those in our country. In the past the teaching of
foreign languages has been confined to the secondary schools with

emphasis on reading, grammar and translation. A statement in a

report issued bty the Second Language Committee of Ontario has a

familiar ring: "Regarding a second (or third or fourth) language
and literature, many Canadians have far too long lived shrouded in
complacency and frequently urapped in bigotry. MNow we are being
forced out of our isolation and linguistic invalidism by the
realities of a shrinking, independent world and by a vital challenge
to the very existence of our oountry."1

The organization of the Canadian school system resembles that

of the Uniteq Statess For this reason, experimentation is more

likely to be conducted at the level of local school districts or

1Frend‘ as a Second Language, an Interim Report of the Second
Language Committee, Ontario Curriculum Institute, p. 6.
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by provincial boards of education and universities, rather than
planned on a nation-wide basis. Scattered reports on experimental
studies in FLES emanate from various parts of Canada. The pre-
ponderance of reports, it seems, originate in Ontario where the
Research Department of the Toronto Board of Education has been
conducting systematic studies and publishing bulletins.

Fractices in the teaching of English as a second language
have been getting some much needed attention. In French-medium
primary schools, aural-oral instruction in English is begun in
Grade II; btut in Grades III and IV the emphasis on reading and
writing rapidly crowds out further development of oral skills. The
French-speaking child is pushed through work on phonics, pre-primers
and graded readers so that he can "catch-up" with his English
speaking counterpart by Grade VIII. The time allotted to English
lessons in Grade II varies with the children's knowledge of English.
From Grade III on time allotment is stipulated and gradually
increases through the grades. From twenty minutes daily in the
first termm of Grade III, the leSSOns are lengthened to thirty-
five minutes per day in the second term, then to forty minutes in
Grade IV, seventy minutes in Grades V and VI, and seventy-five
minutes in Grades VII and VIII. (In BEnglish-language schools
ninety minutes per day are allotted to BEnglish from Grades I
through VIII,) French as a language of instruction is limited to
the elementary grades. If, in the local school system, Grades IX

and X are integrated with the elementary system, French is per-

mitted in these grades. At the end of Grade XIII French-speaking




and BEnglish-speaking students pass the satme examinations. This
program, having been in existence for some forty years, is now
being reviewed and revisions proposed.

American schools are not alone with their problems of tuilding
the language programs of the future. Shortages of teachers, the
need for teachers with better linguistic and pedagogical training,
the lack of proper materials and a careful'y devised syllatus
coordinated with that of the secondary school, large classes,
decisions about which languages to tescn are preblems shared by
school systems the world over. In spite of the many shortcomings
and handicaps of the developmental stages, some of our owm school
systems have already built effect FLES programs. Failures of
experimental programs both here and abroad have not- submerged
efforts to reorganize and try again with new knowledge born of
the experience. An education explosion has created a world-wide
demand for quantity and quality; neither is possible without the
medium of language. The student's mastery of a second learning
medium is a key to both quantity and quality in his education.
Vhen skillfully taught, it is the children who possess the greatest
potential for breaking through this language barrier that separates

men from greater knowledge and each other.

Columbia University
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FULFILLIDIG THE POTENTIAL OF FLES

In this age of instant pudding and painless dentistry, many
fmerican parents have anxiously awaited the sudden and fun-filled
transformation of their "Flesling"1 into an accomplished linguist.
Although there has been some disenchantment, the problen 1lies not
with the FLES idea, but with the execution, literally and ficura-
tively, of the program and the rnisconceptions about what FLES can
accomplishe

Several successful programs, however, have demonstrated con-

~4

clusively that a FLES program is well worth the time and money

if carefully planned and effectively implementede In an article
entitled, "High School Performance of FLES and Non-FLES Students, "
authors Evelyn Brega and John ii. Newell report on their study of
language students in Lexington High School in Massachusetts: "The
superior performance by the FLES group is interpreted as evidence
that this type of program produces higher levels of achievement
over and above differences in instructor and differences in

I. 0."2 In a similar study in Buffalo, New York, dJoseph Ii.

Vocolo found that the "results obtained indicate significant

superiority for the FLES group in listening, speaking, and writinge.

lpitie of ™ Newsletter for Foreign Language Teachers in the Ele-
mentary School,” The Indiana Language Programe.

2Eve1yn Brega and John M. Newell, "Performance of FLES and Non-
FLES Students," MLA Journal, Vole LI, Number 7, Nov. 1967,
PP hlo-hllo
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No significant difference between groups is indicated in rcading."3
Successful results were also reported recently in both lanzuage
achievement and pupil attitudes in a study involving pupils in the
Fairficld Public Schools.l

Policy statements on FLES presented by the LA in 1957 and
1961 set forth guidelines which, if followed, assure a successful
language program. The question has now become one of enlisting
(and in many cases re-enlisting) the support of educators, leci.s-
lators, and the public in a concerted effort to establish and
riaintain effective FLES programs in our nation's schools. This
task is going to require a great deal of initiative and work on the
part of every individual presently involved in language teaching.
Teachers should not expect professional organizations such as the
ILA or NEA to correct local difficulties. These organizations are
fulfilling their roles in doing research and providing guidelines,
methods, materials, and counseling. GATNING SUPPORT FOR FLES AND
D'PLENENTING THE PROGRAM ARE THE RESPONSIBILITY OF LOCAL TEACHZERS.

The guidelines for FLES programs, as presented in this
paper may.be valid for existing FLES programs in need of reap-

praisal and renovation as well as for programs being introduced

3Joseph M. Vocolo, "The Effect of Foreign Language Study in the
Elementary School Upon Achievement in the Same Foreign Language
in the High School," MLA Journal, Vol. LI, Number 8, Dec. 1967,
Pe ).169-

hFLES Evaluation: Language skills and pupil attitudes in the
Fairfield Connecticut Public Schools, Connecticut State Department

of Iducation, Bulletin No. 106, 1968.
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in a school system for the first time. It is not a simple

formula for immediate and easy success, but rather a systematic
progression of steps necessary to the realization of an effective
FLES program and its subsequent re-evaluation and acceptance by the
community. The time and energy required to execute these steps
may seem prohibitive at first, but only well~-directed effort in

the beginning will establish community acceptance of FLES pro-
grams.

The initial step in the program should be taken by the
director or supe~visor of foreign languages during a meeting of
the system's language instructors. (Teachers of all language
levels must be involved in FLES to assure an effective sequence
of language study.) The director or supervisor should form a
comnittee to evaluate the existing FLES program, or to consider
the introduction of FLES into the system. (For an example and
discussion of an evaluation questionnaire, see the Jamary,

1968 issue of The Modern Language Journal, Volume L II,

Iumber 1, pp. 16-23.) Realistic objectives based on the findings
of this evaluation and/or on currently successful programs should
be drawn up for the new FLES endeavor. These objectives should
then serve as the guidelines for a detailed plan of implementa-
tion which will be presented to principals and superintendents.

(See the 1957 and 1961 MLA Policy Statements containing the

minimum requirements for a successful program.)
A major portion of this presentation should be a carefully

conceived rationale for FLES. This might include the following
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basic reasons:

A.

B.

C.

Educational Factors

We know now that language learning is the acquiring
of a new set of speech habits....Now we know that to
be able to speak we rust develop the habits of hand-
ling the structures of the foreign language, of
thinking and speaking in that language, of using the
intonation and pronunciation habits of that language.
This is not a task that can be done_in two years or
even three or four. It takes tim.e.5

Neurological Factors

"In 1953 Dr. Wilder Penfield, Director of the
Montreal Neurological Institute, gave an adaress
before the American Academy of Arts and Sciences.
He said:

The physiological development of the organ

of the mind causes it to specialize in the
learning of language before the ages of ten
to fourteen. After that, gradually, inevita-
bly, it seems to become rigid, slow, less
receptive in this particular function, as it
becomes ready for reasoning and abstract think-
ing. One who is mindful of the changing
physiology of the human brain might marvel at
educational curricula. Vhy should foreign
languages....make their first appearan:e long
after a boy or girl has lost full capacity
for language learning?

Psychological Factors

It is at this age that the children are most fascina-~
ted with new words and new sounds. They are anxious
to try them out and have none of the self-conscioug-
ness or fear of making a mistake that comes with
adolescence. Language is taught by imitation and it
is during his first ten years that the child is best

"able to learn by imitation. At about the age of

eleven or twelve, they begin to become more eye-~
oriented and lose the ability so vital to good pro-
nunciation of learning by listening. Furthermore,

EFLES Conference held at Purdue University, LaFayette, Indiana.
April 7, 1967.
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children who are unsuccessful in other subject
areas can often succeed in foreign language study
which does not depend upon their reading skill.
In fact, it has been shown that the slower stu-
dents will sometimes excel the brighter ones.

D. Sociological Factors

Larniguage and culture are inextricably woven
together, and a comprehension of one without
the other is impossible.

Language and culture should be taught together.
Through this instruction we gain tolerance and
understanding of one another's point of view,
another system of logical reasoning, and another
texture of civilization. Even where this insight
does not lead to acceptance or agreement, at
least it gives us the knowledge necessary for an
understanding of the other culture and its
members. 7

“/I

Upon receiving administrative approval, the FLES program is
ready for presentation (1) to the rest of the school community,
and (2) to the public.

The cormittee should furnish all teachers with a comprehen-
sive pamphlet explaining the local FLES program, and in addition,
a special meeting should be called of the elementary personnel
who will have students participating in FLES. It is imperative
that a well-reasoned and practicable rationale for FLES be pre-

sented at that time in order to counter the possibility of

negative attitudes created by the crowded curriculum of the

3;rom an unsigned article distributed at the April 7, 1968, FLES
Conference held at Purdue University, LaFayette, Indiana.

7Edward M. Stack, The Language Laboratory and Modern Language
Teaching, Oxford University Press, 1960.
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elementary school and the pressure placed on teachers to teach

more effectively.

Special emphasis should be placed on the idea of using lan-
guage as a means of developing understanding.and acceptance of
other cultures. "Childhood is the best time to acquire the
beginnings of goodwill and intercultural understanding. Chil-
dren are singularly free of prejudice, and enjoyable classroom
or out~of-class experiences which familiarize them with the
customs or mores of another country create lasting impressions.
Concomitant outcomes of their language study are the appreciation
of the basic oneness of all mankind and the realization that
differences between peoples do not signify either superiority or
inferiority."8

Special emphasis, also, chould be placed on the motivational
stinulus afforded by language when used to relate the diverse
areas of the curriculum. (Imaginative suggestions in this con-

nection can be found in Mary Finocchiaro's book, Teaching Children

Foreign Languages, McGraw Hill, 196}, pp. 133-13L.) Whenever

possible, concrete ideas should accompany abstract principles, to
assure their understanding znd acceptance.

Vhen the FLES committec feels that the teachers and adminis-
tration understand the proposed FLES programs and are ready to

give it their enthusiastic support, attention should be turned to

8 . . . . .
Mary Finocchiaro, Teaching Children Foreign Languages, Copyright

1954, by McGraw Hill, Inc., p. 5.




educating the public. What is the school's obligation in this
respect? "As a social institution, owned and operated by the
people, the school depends for its continuance and support upon
the status of public opinion."9 The schocl must, therefore,
operate in accord with the wishes of the majority. There are
several implications attached to this principle which should te
examined:

1. Enlightened public opinion cannot be developed unless
the people have full access to the facts-~know uhat
the school is trying to accomplish, how it is going
about the task, how well it is succeeding, and what
problems it faces.

The people have both the right and opportunity to an
open discussion of this information in order to
understand it thoroughly.

The people decide in the light of their knowledge and
understanding what is best for children and society.

Herein lies the crux of socund majority rule.

Before any decision is made on how to present the FLES pro-~

E%am to the public, there should be a comprehensive community

survey taken which would concentrate upon:
l. customs and traditicns,
population characteristics,
communication channels,
organized groups,
social tensions, and

history of community efforts. 1l

ILeslie V. Kindred, School Public Relations, Prentice Hall, Inc.
1957 Inglewood Cliffs, New Jersey, p. Be

10

Ibido, Pe 15
W1pid., pe L1




The results of such a survey already exist in numerous school

systens where they are used to develop a smooth relationship
betireen the school community and the publice They also can be
used by individual teachers to present material in a manner
especially suitable to the students! background. If a cormunity
survey has not been made by a school system, the FLES committee
should ask that it be done, not only for the language program,
but for the good of the entire systems It is hard to understand
hou any school system can determine curriculum content with only
a vague notion of the community's characteristics.

After studying the profile of tae community, appropriate
guidelines should be drawn up indicating the types of media which
would be most effuctive and the style of the publicity to be used.
The specific plans should then be submitted to the superintendent
and school board for final approval.

The various media available to the FLES committee may be
divided into the following categories:

4. Newspaper Publicity

Initial stories concerning plans for the FLES program
should inspire enthusiasm and a desire to follou the
progress of the new language students. They should
also orient the public to the fact that FLES is merely
the initial step in leading the student toward lingual
proficiency over a period of years. Subsequent articles
should give periodic evaluations of the program and
reflect vigorous and spirited activity (which includes
serious work as well as games).

Audio~Visual Aids

School exhibits, slides and films, recordings, motion
pictures, radio, television.
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C.

D.

1968.

Spzcial Events and Services

Open House (students present plays or sing songs),
American Education week, special observances appro-
priate to the foreign culture, special awards,

Career Conferences, (for information concerning
careers for foreign language. students, see "Vocational
Opportunities for Foreign Language Students," Gilbert
C. Kettelkamp, The liodern Language Journal, Volume LI,
Number 3, March, 1967, p. 135), visits by leaders,
adult education (evening language courses).

Student Activities

Dinners featuring foreign cuisine (parents are invited),
Christmas caroling in language being studied, foreign
language cheering section at local sports events,
participation in local parades, joint activities such
as dinners with international clubs such as the Lions
and Rotary, use of superior high school students as
assistants in the FLES program. As a means of promo-
ting a unified language program in the entire school
system, the following high school language club
project can be instituted in the elementary schools:
each day a boy and girl from the FLES class are
awarded the high school club pin for their superior
effort in language class. They may wear the pins
throughout the day and take them home that evening.
The next day the same pins are again awaided to two
students of the day. Mid-way through the semester,
and again at the end of the semester, the high
school language club hosts a party at the high school
for the FLES students vho have received the pin five
times. FLES students can reciprocate by inviting
the high school club to the elementary school to see
a FLES dramatic presentation.

Perhops the most important media for communicating the
worle of FLES are the students themselves. If they are
to respect the nrogram, it must be an important and
official part of the curriculum, and they rust feel
that they will be expected to meet certain standards.
The enthusiasm of these students will engender enthu-
siasm in their friends and younger brothers and
sisters who will one day be FLES participants also.
FLES students of today will be the pro (or anti-)
foreign language public of tomorrow. L2

12Edward H. Bourque, ed. The FLES Student - A Study, Chilton Books,
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Es Foreign Language Program Booklat

A booklet on the school system!'s entire languace
program shouid be published by the FLES committec.
This booklet would give the objectives and methods

of the program as well as a rationale for the tcach-
ing of foreign languages in the local school. Amus-
ing and interesting articles, illustrated with photo-
graphs which show students participating in related
-activities or using audio-visual equipment, would
communicate the students! enthusiasm for the prograii.
This booklet should be distributed to all teachers
and placed in local libraries and in the waiting rooms
of professional people in the community.

If school systems conduct programs similar to the one outlined
in this paper, faith in FLES will be established. Successful pro-
grams indicated that FLES is worthy of the support of teachers,
acdninistrators, and the public. It is a teaching concept that
rmakes it possible for many students to develop a high level of
proficiency in a foreign language by the time they are graduated
from high school, provided that they have followed a fully sequen-
tial and articulated program. FLES NEEDS TEACHERS WHO WILL STRIVE
TO FSTABLISH OR MAINTAIN A FAVORABLE COMWUNITY ATTITUDE TOWARD
LANGUACE TEACHING SO THAT THE FLES PROGRAM CAN FULFILL ITS POTDHi-
TIAL TO SUCCESSFULLY PREPARE STUDENTS FOR THE FUTURE. "(one)ees
aspect of our future which will have considerable effect upon
education is the increasing prominence of international affairs
in our livese..VWo will increasingly see our fate as inseparably

linked with the fate of others, and will see our most critical and

irmediate problems as lying outside our borders. There will be

niore international content in the school and college ctrriculum
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in every subject in which such content is possible.“13 The

implications for FLES are a challenge which wve mist begin to

meet today.

13Hollis L. Caswell, "Great Challenges for Education," Vital

Issues in American Eduecation, Edited by Alice and Lester Da
Crow, Bantam Books, ilew York, Toronto, London.

Reid H. Lewis
Crown Point, Indiana
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PREPARATION FOR FLES

After more than a decade of FLfS activity in this country,
wve are still faced with the crucial problem of an insufficient
number of adequately trained teachers. It is an amazing and
unfortunate situation that can be remedied only by a candid look
at the status of FLES throughout the nation and the willingness
to see FLES in a new light. irst of all, the image of FLZS, its
rationale and relationship to the elementary school curriculur,
rust be enlarged and more firmly established. At present, we are
in danger of remaining in isolation from the main stream of edu-
cational activity in the modern classroom. The lack of concern
for the integration of fcreign language learning with other areas
of the curriculum leaves students and elementary school teachers
unconvinced that learning a foreign language is meaningful and
uorthuhile. In addition, to be considered is the possibility of
presenting foreign language in terms of the new approaches to
teaching practiced in other areas of the curriculum. A willing-
ness to carry on a dialogue rust exist between FLES personnel and
those concerned with curriculum development at the elementary
level if FLES is to be assured 2 secure place in the total elemen-
tary school program. In this way, as long as this is true, it
vill be far easier to interest college students to take on the
profession of FLES teacher--and it is from the ranks of the pro-
fessionally prepared undergraduates and graduate students that we

should find most of our FLES teachers of the future.

37




N

Once that FLES is established as a related, integral part
of the curriculum as well as a foundation for a long-sequence
foreign language program th.oough grade 12, the role of the FLES
teacher takes on a new aspect. THAT TEACHER MIST FUNCTION
SATISFACTORILY NOT ONLY AS A LANGUAGE SPECIALIST EUT AS A
SPECIALIST IN ELEMENTARY EDUCATION. The skills required are con-
siderable in number and degree. The question is whether or not
we can realistically expect our future FLES teachers to be fluent
in the foreign language, to be skilled in teaching techniques for
the elementary school level, foreign language included, and to
have an understanding of child psychology and development as
well. To provide an undergraduate within a four year program with
all these qualifications is possible, but very ambitious. It is
more feasible to plan in terms of creater strength and skill in
one area of concentration than the other. In other words, the
undergraduate program can probably include either a major in
foreign language and a minor in elementary education, or a major
in elementary education with a minor (or what is termed in some
colleges as "an area of concentration") in a foreign language.
As a result, we rust face the fact that an adjustment has to be
made in the role of each teacher, depending on his preparation.
FLES teachers will not all be formed of one ™"mold," and it would
seem that this is not only practical but desirable.

Within the past few years the dialogue of specialist versus

classroom tearher has been gradually changing to a discussion of

a type of team approach using both specialists and classroom
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teachers in the program. As early as 196i, the FLES Committeec of
the AATF urged'administrators to consider the recruitment of
elementary school teachers with an area of concentration in a
foreign language. In the annual report for that year, it was
stated that "there can be no more effective team than the skilled
classroom teacher and the skilled language specialist working
together in harmony; there can be no more talented FLES teacher
than the good classroom teacher who is also thoroughly pro-
ficient in the language."1 This happy combination still appears
to be unusual in most FLES programs. In a recent publication

on FLES the author states: "At present there are two broad
solutions to the problem of who shall teach foreign languages

to the elementary school child. One is to assign the responsi-
bility to a language specialist, and the other to add FLFS to the
province of the classroom teacher."? A survey of FLES programs
made in 1967 indicates that"‘...generally one finds a combination
of all the categories (IV teacher, classroom teacher, and lan-
guage specialist). Nine supervisors said that most of the
programs (in their states) were handled by specialists. Five

mentioned that regular classroom teachers provide much of the

Limerican Association of Teachers of French, Supply, Qualifications,
and Training of Teachers of FLES, 1961, pp. 18, 19.

2Donoghue, Mildred. Foreign Languages and the Elementary School
Child. Dubuque: William C. Brown, 1968, pp. 365, 366.
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FLES instruction. One reported widespread use of native teachers."3
The information for this survey was obtained by sending a question-
naire t7 all the State Supervisors of Foreign Language. Some
thirty states responded.

¥What evidence we have in the form of reliable studies and
surveys indicates a tendency to use a variety of teachers. But
little information is available regarding the effective use of
the group or team type of teaching in which the foreign language
specialist and the classroom teacher stpplement and help each

other with his special skills. Yet this approach to teaching

FLES appears to be the logical, practical, and advisable one. It

faces the problem of teacher supply and teacher training real-
istically. It also makes possible the kind of teaching that com-
bines the good features of the elementary school philosophy in
curriculum development plus desirable practices in foreign language
teaching at that level. The big problem at present is the inade-
quate supply of such teachers graduating from our colleges and
universities.

There are several reasons vhy so few good FLES teacher train-
ing programs exist today. One is the lack of interest and faith
in FLES as an educational development that deserves priority among

the many innovations in our schools. Other important factors

3Gibson, Irene and Virginia Garibaldi. State Supervisor!s Report
on the Status of FLES, Indiana State Department of Instruction,

1967.




have been the wnwillingness to get involved in a program not
financially practical because of low enrollment, and the lack of
qualified staff in the area of FLES education. There is a great
need for discussion and an exchange of ideas between administra-
tors and teachers in the schools and the college or university
teacher education staff. Just as urgent is the need for an
exchange of personnel. Skilled FLES specialists should be invited
to join the college or university on a part-time basis to help
with courses in methods, demonstration classes, and student teach-
ing. On the other hand, the teacher education staff may need
closer contact with the FLES classroom and could benefit greatly
from extended periods of observation in the schools and the occa-
sion to teach at ihat level also on a part-time basis. Both
school and college or university staff should work together in
frequent practicum-type sessions on the latcst developments in

the theories of language learning, linguistics, and methodology
and their practical application to the classroom. This exchange
and sharing will be effective only if done on a professional

basis so that each group is both teacher and learner. If adminis-
trative red tape does not get in the way, such an arrangement
would greatly increase the possibility of staffing new FLES
teacher education programs. In addition, it would create an ideal,
cooperative effort linking the schools and higher institutions of
learning.

FLES teacher education is not, however, entirely without

blueprints that provide good evamples and guides for the future.
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The programs that will be described here are a feu of those known

to the author. Undoubtedly, there are more, but there is at pre-

sent no up-to-date survey of existing FLES teacher education pro-

grams. It is to be hoped that an inclusive picture of FLES

teacher education will be available in the near future. In general,

the existing programs consist of two types, one intended to prepare

a full-time foreign language specialist and the other to prepare

an elementary education major with a degree of proficiency in a

foreign language. -
In spite of the tendency to make more flexible programs for

elementary education majors so that some specialization in an

academic area is possible, most undergraduate programs still con-

tain numerous courses in the teaching of basic areas of the

curriculum, such as language arts, mathematics, social studies,

art, music, and physical education. Consequently, colleges and

universitiesg attempting to prepare elementary school classroom

teachers to handle some of the teaching of a foreign language

usually can require only from 15 to 25 credit hours in the

foreign languages. In most cases, the credit starts with courses

at the intermediate level. The students may fulfill the elemen-

tary foreign language requirement by high school crediis, by

Loe .

ference here is made in particular to teacher education pro- ~
grams that have been set up at New York State University College
at New Paltz; Purdue University; University of Illinois, VWis-
consin State University at Vhite Vater, Ohio State University,
Florida State University at Tallahassee and the University of
Washington.




placement examination, or by college credit earned at surmer
session. The graduate of such a program is usually capable of
teaching the first two levels of FLES with the aid of good teach-
ing materials, a master teacher or resource specialist, and a
coordinator. If the use of specialists continues to srov in the
elementary schools, then there will have to be a restructuring

of the e.'ementary education program that will decrease the number
of methods courses in various areas of the curriculum and provide
for more courses that combine methods and content in areas of
concentration or specialization. The only alternative would seem
to be a five-year program.

Institutions of higher learning concerned with teacher educa-
tion for FLEBS specialists earning a Bachelor of Arts degree have
no problem in providing a strong major in the foreign language
as far as the number of credit hours is concerned. Their main
problem is to develop the type of program that concentrates on
the needs of the prospective FLES specialist who must be, above
all, fluent in the language with a near-native pronunciation. In
most cases there is still apt to be too much emphasis on litera-

ture and insufficient concentration on the active oral use of

the language (a defect also frequent in the programs for secon-

dary school teachers). Another essential part of the FLES
specialist's training is a foundation in basic elementary educa-~
tion courses in the areas of child psychology and child develop-
ment, clementary school curriculum and general teaching techniques.

The student teaching experience should include at least a part of




the time in FLES classes. Because of certification regulations

in scme states, the specialist can be certified only as a secon-
dary school teacher. Where changes have not been made to improve
certification for the future FLES specialist, that student must
do his practice teaching at secondary school level. Antiquated
certification requirements present another acute problem that
must be solved in the near future.

The following is a sample programs leading to a B. A, degree
with a major in the foreign language and certification as a FLES
specialist:

Foreign Language - minirum requirements

Oral and written language 10+ hours

(beyond Level I)

Linguistics and phonetics 6 hours

Civilization and children's culture 2 hours

Literature 6+ hours

Seminar 2 hours
(Total required at least 30)

Education
Child Psychology hours
Philosophy of Education hours
Elementary School Curriculum hours
Methods of Teaching FLES hours
Practice Teaching hours

This program is planned to emphasize the development of oral
skills in the foreign language and a basic understanding of the
elementary school classroom.

6

Another undergraduate program” leading to a B. A. degree for

ECollege df-ﬁount St. Joseph, Ohio, Sister Ruth Adelaide.

6New York State University College at Potsdam.




the prospective FLES teacher offers a thirty-hour major in a
foreign language and electives in elementary zducation as
recommended by mutual agreement of the education and foreign
language departments (21-30 hours). This institution requires a
full semester of student teaching, eight weeks in general elenen-
tary classrooms and eight in classes where a foreign language is
taught. Eere again the liberal arts program has been made flexible
to take care of the needs of the student. It is only by such
flexibility and cooperation planning that an effective FLES teacher
education program can be developed.

The full-time FLES specialist who graduates from such a pro-
gram is prepared to teach all levels of FLES. He may serve as a
master teacher fo.' lower level classes where there is a quali-
fied elementary school specialist to do follow-up and supplement
the tuo or three lessons a week that he teaches. In addition,
this full-time specialist would serve as a resource person for
classroom teachers of FLES helping with language skill improvement,
cultural information and sources of teaching aids. If the school
system has no foreign language coordinator trained in FLES, the
specialists might also hold workshops for all those involved in
teaching FLES, giving guidance in techniques of teaching and the
choice and use of materials. The background that the full-time
specialist has in elementary education will give him an under-
standing essential to effective teaching at that level. Eut he
will have to seek the help of the regular elementary school

teachers participating in the program, as well as others within
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the system, to create a fully integrated program that is mean-
ingful and worthwhile for the slementary school student. From the
ranks of these FLES specialists may.come coordinators and other
leadership personnel following some teaching experience and gradu-
ate study.

Vhile there are a number of undergraduate programs planned
specifically to prepare FLES teachers, there are very few gradu-
ate programs7 leading to a degree that have been tailored to
meet their needs. The type of graduate program most suited to
training the FLES specialist or preparing the FLES coordinator
would probably be the laster of Arts in Teaching. Existing
programs of this sort, usually geared to the secondary school
teacher preparation, balance courses in education and courses in
foreign language on a graduate level to fit the needs of the
individual. There are, of course, minimum requirements to be met
or fulfilled in each area. For those who started their teacher
education at undergraduate level in a program planned for the
prospective FLES teacher, there should be little or no problem in
meeting the requi£ements for the IIAT. At present, prospective
graduate students who are teaching or plan to teach FLES often
find themselves penalized for their deficiencies in either a

llaster of Arts or Master of Education program. Because they may

7Such programs exist at Hunter College, New York University School
of Education, and Ohio State University which offers a liaster of
Arts in Teaching.
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have changed their level of teaching to the elementary scihool, or
because thev are taking on a new major in a foreign language,
these students may have to take a number of courses at undergradu-
ate level for vhich they get no graduate credit. The lack of
flexibility in many of our graduate programs has discouraged the
potential FLES specialist who cannot afford to take courses with-
out credit, above all, courses that are not relevant to his needs
as a FLES teacher.

Although the well-planned undergraduate and graduate FLES
teacher education programs are undoubtedly the hope for the
future, interim programs may be needed for some time. The follou-
ing program for a liberal arts sraduate with a major in a foreign
language was st uys to encourage the prospective FLES teacher and
to expedite his preparation leading to certification. It may well
be a most desirable blueprint for the immediate future. "The
basic program consists of four parts: (1) a period of o%scrvation-
participation conducted for the most part in the sponsoring school
district; (2) a preliminarv curriculum study period; (3) a year's
internship assignment in which the participant fulfills the
instructional responsibilities of a classroom teacher and for
which he is raid a salary of approximately $5,200; (L4) a final
period of curriculum. All instruction is conducted at the gradu-
ate level and is organized around the seminar plan.---Each student
enrvlls for a total of 27 graduate credits; 18 of these may apply
tovard a Master's degree in Curriculum and Instructicn. Upon com-

pletion of the program, the candidate is recommended for the




California Standard Teaching Credential (specialization in elemen-
tary education)"8 This type of program has the advantages of
giviny integrated work in theory and practice planned to make the
most of graduate students who have already had teaching experience.
Althovgh it does not in itself cover all requirements for the
degree, it leads to the degree and provides certification.

Another program offered by a university on the Viest Coast
concentrates on the development of language skills mainly. I%
was set up to facilitate and expedite the preparation of FLES
teachers, btut it could serve as a plan for future programs. It
consists of "pre-service preparation which will enable one to
reach at least the minimal in the four language skills....After
two high school y:ars of a language (or equivalent study) one
could complete the pre-service sequence in 20~30 credits....The
in-service courses are designed to help one attain higher levels
of competence-"9 BEmphasis in course content is on the development
of skills in listening and speaking, as well as in reading and com-
position. Usually the pre-service cours¢ > would be for undergrad-
uates. The upper level courses, or in-service courses, for the

graduate students, are to be taken preferably ufter at least one

B'I‘

eaching internship ir tne Elementary Schools, Claremont Gradu-
ate School and University Center, Claremont, Californiz.

University of Washington, Seattle.




year of teaching.

In the past pre-service and in-service training in FLES for
the experienced teacher has often been taken over by specialists
within the school system where the teacher is located. Depending
on the staff, teaching materials, time, and funds available, such
vorkshops have been more or less successful. A more enriching type
of workshop for these teachers would be one that combines the
talents of the staff of a local college or university anc that of
the specialists in the school system. Courses in language skills,
linguistics and the theory of language learning, in particular,
would be taken at the institution of higher learnini. Iuchk of the
pract’cum would be conducted in the schools under the guidance of
the school FLES specialists and qualified professors of FLES
nethodology. The practicum should be so structured that it pro-
vides a laboratory type learning in teaching techniques, the use
of materials, and curriculum development. By mutual agreement of

the college or university and school administration, credit should

be granted for this in-service program toward a degree and/or for

merit raises.

IF FLES IS TO GROW AND IMPROVE, TEACHER ELUCATION IN THIS AREA
1UST HAVE INCREASED SUPPORT AND HELP FROM THE FEDERAL GOVCRMN[ENT.
It is regrettable that the numher of NDEA Foreign Language Insti-
tutes for FLES teachers had to be drastically reduced. At present
there is little financial help available for the graduate student
in FLES teacher education. Grants under Title V specifically for

experienced and irexperienced teachers of foreign language at the
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elementary school level have been virtually nonexistent. Without
available fellowships of this sort, it is very difficult to train
a sufficient number of leadersaip personnel and highly qualified
specialists. Usually the individual college or university also
needs encouragement and financial aid to maintain programs which
they may have started. As has been mentioned previously, FLES
teacher education programs are apt to be considered poor risks

because low enrollment does not justify the cost of additional

' qualified staff. Without a comitment to FLES on the part of those

responsible for federal grants, the gfowth of such programs may
never reach the point of providing the number of good teachers
needed to keep FLES a part of our educational scene. The new in-
terest in institutes to train teachers in bilingual schools is
definitely a step forward. On the other hand, bilingualism is
not the oniy desirable approach to FLES. In some parts of the
nation bilingual schools are likely to increase very slouly in
number because the local situation does not favor bilingualism.
In these areas, there will continue to be no FLES for some time--or
possibly indefinitely unless federal grants for good teacher edu-
cation programs in FLES receive higher priority.

In conclusion, let us take a sezond lock at this FLIS teacher
of the future. He .ust be a true professional who has a digni-
fied, determined role in the elementary school scene. His train-
ing should have started at the undergraduate level in a carefully
planned teacher education program. This does not exclude

all retrained teachers in the field, but the majority of the
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teachers in the well-established FLES programs of the present

and future should qualify in language and teaching skills to the
degree expected of any specialist in the schools, depending on his
role in the classroom, as stated previous%y. There are many young
people in our colleges and universities a?xious to consider a
career as a FLES teacher. Unfortunately, the dialogue betwreen

the schools and institutions responsible for teacher education
prograns has been infrequent and often unsatisfactory. Therz is

a degice of responsibility and shared planning essential on both
sides. Above all there must be an interest in and a commitment

to the teaching of foreign language to elementary school children
on the part of all. This is the only way that the undecided, or
even the decided, undergraduate or graduate student will be
encouraged to enter FLES education. This is the only way that

FLES can find its rightful place in the modern elementary school.

Elizabeth H. Raité
Boston University
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Section II

THE IMPACT OF TECHIOLOGICAL ADVAIICES ON FLES

Educational programs are now facing new challenges as a
result of discoveries in the field of the multi-media. Along
with advances in techuology have come pertinent questions in an
attempt to pinpoint the implications of the new "hardware,"
such as:

Will the equipment help or hinder the educational
process?

Can children really study and learn autonomously?
Will machines replace teachers?

The author of the first article presents a comprehensive

overview of many of these modern materials and projects rhich may
R‘&\"ﬁ’
have strong implications for the future course’of FLES.

It has been said that pupils can make progress in learning
if they are self-motivated and self-directed. In the second
report, the author analyses the advantages and disadvantages of
one of the new media for learning, programmed instruction, and

its possible and probable role in FLES instruction.

Ge L.
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INNOVATIONS AND SCHOOL FACILITIES

Particularly since the early 1960's American educators have
been questioning the w., .ducation structures learning. Time
and again attempts to revitalize learning, to innovate, have been
frustrated by factors that were supposed to facilitate learning.
The school schedule, the shape ancd organization of learning
spaces, rigid ideas of the role of the teacher were among the
factors that stood in the way of change.

Challenging current practice, Trump in 1962 pointed out that
the school "tries to pack all Phases of instruction in a subject
into self-contained classrooms with one teacher and, hopefully,
twenty-five students in each room."l Predicting that tomorrou!s
school will organize differently, Trump challenged teachers to
look at their courses to seek answers to three questions:

l. What do we now teach, or wish to teach, that
students can learn for themselves?

2. Vhat do we now teach; or wish to teach, that
actually requires directions, explanations, demon-
strations, furnishing of more background information
and inspiration by a teacher?

3. What do we now teach, or wish to teach, that
requires interaction among students, or between
teacher and students?

Trump, himself, suggested that the answers to these questions

L. Lloyd Trump, "The Educational Setting for the Language
Laboratory," International Journal of American Linguistics,
28:12l, January, 1962.
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weuld result in considerable change in organization for instruc-
tion. Changes he suggested were:

the size of instructional groups.

Individualization of some instruction.

Flexability in scheduling for instruction.

Organizing staff into instructional teams.

Including technological media in instructional systems.

Now, eight years later, many of these innovations are being
attempted. They have already dramatically affected school design,
and both new construction and renovation have taken into account
new requirements for facilities.

Ideally the questions Trump has asked are posed first, the
answers result in plans for instructional change, and then
facilities and schedules are designed (or redesigned) to make
the nev instructional patterns possible. However, only too often,
since each step impinges on the other, the logical, orderly pro-
cess is reversed and teachers are forced to cope with new facili-
ties that are at the same time promising and threatening.

The changes have been most dramatically felt in the secondary
school where the rigidity of the program most needed correction.
However, as we shall see, elementary schools are being affected
as well.

Grouping
Answers to the Trump questions have produced at the secon-

dary level a demand for large group spaces, medium sized group

spaces, small group spaces, and individual study spaces.




Concurrently they have produced frustration as teachers tried to
develop new teaching strategies to cope with demands that they
teach groups of various sizes. Particularly, large group instruc-
tion has presented major problems as Politzer has pointed out.?

Over the years the elementary teacher has proved that one
teacher can direct a number of small groups within a class in a
variety of purposeful activities. Paradoxically when foreign
languages are taught in the elementary school the instruction
generally follows a most rigid whole class lockstep pattern
whether the language is taught by television, a perapetetic
specialist, or by a regular classroom teacher.

Individualizing Instruction

Perhaps the .iew accent on individualizing instruction will
be the most dramatic break with the past. Gardner ard Lambert>
Pimslear! and Pillet® have recently provided impetus in the

foreign language field by stressing individual differences in

2Robert Politzer, "Flexible Scheduling and the Foreign Language
Curriculum," IFL Bulletin, 7:7, October, 1967.

3R. C. Gardner and W. E. Lambert, "Language Aptitude, Intelligence,
and Second Language Achievement," Journal of Educational
Psychology, 54:191~99.

hPaul Pimsleur, "Testing Foreign Language Learning," Trends in
Language Teaching, ed., Albert Valdman, (New York, 1968,
pp . 175_1860

SRoger Pillet, "Individualizing Instruction,” DFL Bulletin,
5:3, December, 1967.
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aptitude and motivation. 4s ve gain increasingly better
knowledge of pupil aptitudes and interests, the teacher uill be
better able to guide pupils into activities that interest him.
There should be a natural inclination to provide such individual-
ization in FLES, for elementary school teachers have traditionally
been alert vo pupil differences.

Ue need the kinds of teaching and the kinds of facilities

that are appropriate to individual modes of learninc that

students bring to class. One child can learn well frcm

a recording, from a lecture or from a reader; another

child learns better from a dramatic play, role playing,

or seeing a concrete model, or from some other kind of

illustration or effort. Each person has his own style,

his own way that works best for him, and it behoove;

the school to provide for this range of difference.®

Individual study carrels provided with a rich supply of
print and non-print materials are being located in classrooms,
libraries, and so-called Instructional Materials Center (1310) .
So far the trend is particularly strong in the secondary school,
but it is seen in the elementary school as well.7

Can elementary school foreign language teachers effectively
use new individual study spaces? Pillet in the article cited
above suggests that they should stress individualized language

learning in a "child centered" rather than the present teacher-

centered program.

Ifelvin %. Baines, Educational Facilities with New Media,
ed. Alan C. Green, (Washingfon, 1968), p. B9,

7Z»‘olan Estes, '"Valley VWinds Elementary School," Audio-Visual
Instruction, 19:142-43, February, 1965.
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Flexible Scheduling

The school schedule has long kept secondary education in
an instructional straitjacket. Administrators and teachers,
intimidated by school bells, have rejected most attempts at
innovation that threatened to impinge on the bell schedule.

The look at instruction that Trump demanded resulted as we have
seen in variable groupinge. It also resulted in varying time
allotments for various activities including adding large blocks
of "unstructured" (unscheduled) time during which students are
free to study alone or with others, seek tutoring assistance,
work on projects, or just relax.

Teachers under flexible schedules also have less assigned
teaching timebut are expected to plan for instruction individu-
ally and with other teachers and to schedule individual and
small group conferences with students.

In theory, the elementary school has few scheduling prob-
lems, for as a rule one teacher has a class all day. In prac-
tice, the schedule is more rigid than it appears. Once the
routine of thirty minutes for reading, twenty minutes for French,
and so on, is established neither principals or teachers are
happy to violate it. However, a new concept, team teaching, is
8

loosening up the elementary schedule.

The Staff As A Team

Somebody once described teaching as an extremely lonely

8 .
Arther A. Lalime, "Elementary Schools Designed for Team
Teaching," Audio-Visual Instruction, 7:6h0<)1, October, 1962.
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job. The teacher closes his classroom door and teaches his class
with little interference from anycne. Now this format is being
challenged. Why should one teacher write her own lesson plans,
type up her own duplicator masters, run them off, tesch her pupils
all they are going to learn (including French) correc: all papers,
ad infinitum?

New thinking regards the staff as a team and includes not
only teachers, but clerks and teachers! aides, as well. In this
team approach, interests, pedogogical skills, and subject matter,
knowledge of teachers can be utilized to make instruction stimu-
lating and efficient. Joint planning provides for an ifiterchange
of ideas and invigorates all staff members.

In this atmosphere, the French teacher plans with other team
members an activity pregnant with implications and promise for
FLES. She must also, of course, plan new teaching strategies
for large, medium and smzll groups and independent study. Not
only will she need materials of many kinds, but a variety of
equipment types to present them. Ve will speak of equipment
later.

Impact on the School

Vle must realize...that no course can meet a student!s
needs if it is conducted entirely in one size group or in
one way anymore than any course can meet a_student!s total
needs if it is done totally by television.

9

Alan C, Green (ed.), Educational Facilities with New Media,
(tashington, 1966), p. B-~T7.
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Large group spaces may be only that or they may be devel-
oped on demand out of a number of small spaces with movable walls.
In large group space, more than one class at a given time may
watch a television lesson or a film, listen to a speaker or a
recording, watch a live portrayal of a cultural situation, take
a test or watch a pupil skit. Large group space will often be
tiered for most effective viewing and be provided with all conven-
tional audio-visual devices. Furthermore, each pupil position
can be provided with an automated testing device that records
student answers for multiple-choice tests and automatically
scores responses as they are made.

Because of the importance of good acoustics, the floor
should be acoustirally treated (carpeted) instead of the ceiling.
Depending on the sizs of the room, it may be necessary to pro-
vide amplified sound for the instructor.

Medium size group spaces are about the size of the conven-
tional classroom. Changes from past facilities are likely to
include a growing flexibility to allow for considerable variance
in subgroup size within the space and opportunity for pupils to
work individually and in small groups with various media.

Here the teacher may teach a whole group of twenty-five to
forty pupils (or let them watch a television FLES program). She
may have some monitor a foreign language tape at a listening
table, while others view a set of slides or a film on an individu-
al or small group projector. Some pupils may be creating or

practicing an original skit. Others may be using programmed
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readers. The teacher, herself, may engage a small group in
conversation.

Small group space is useful for from five to ten pupils. It
is typically furnished with tables for seminar type activities
tut may be provided with audio-visual devices for review and
introduction of new basic and supplementary material. Projects
may be undertaken here. In prograns featuring individualized
activity, small group spaces are convenient for pupil-teacher
and pupil-pupil conferences. Remedial instruction, conversation,
and individual and small group testing are possible activities.

Teachers who teach small numbers of pupils are delighted
with the change in class atmosphere when the small group moves
from a space tuilt for thirty pupils to space one-third to one-
ha’.f that size. Students formerly mute and uninterested became
lively participants in the right surroundings.

The Foreign Language Resource Center

As Hocking has pointed out, the language laboratory has not
gained wide acceptance i the elementar& school.10 The tape
recorder as a presentation device has been widely used ir. FLES
programs, however. Locke has called for experimentation with

the laboratory for FLES. 11 Ely lists the advantages for vhat he

101 ton Hocking, Tine Language Laboratory and Languap-~ Learning,
‘.’IaShington, D. Co, 19311, pP- 17’4.

ll‘.f.’illiam Locke, "The Future of Language Laboratories,"
Hoderner Fremdsprachenunterricht, Berlin, 1965, p. 235.
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calls an electronic classroom in the elementary school. They
are familiar arguments for anyone who has read literatur: on
the laboratory. 12

The language laboratory in its present form is a highly
restrictive, intensive instrumeni providing an isolatior experi-
ence unlike those generaily believed to be successful with young
children. Existing materials, furthermore, are largely urinter-
esting even for more mature learners. Yet studies by Newmarkl3
and Fearingll have shown that seventh graders and even jyounger
learners can learn from programmed materials. Independent
learning carrels are finding their way into elementary schools.
The listening table, an installation for smali groups of students,
is gaining wide acceptance in intemmediate grades as well. It
would appear that tape study can succeed if materials and other
learning conditions take into consideration the imm~turity of the
learner.

At the same time, new, relatively inexpensive and ~ery light
battery operated cassette recorders may ﬁke the laboratory
obsclete as a study facility. Cassette recorders can be checked

out from an Instructional liaterials Center for use anywhere in the

Donald Ely, "Facts and Fallacies About New Media in Education,"

Revolution in Teaching, New York, 1964, p. L3.

13Gera1d Newmark, "A Study of Prograrmed Self-Instriction for
Seventh Grade Leaners," Advances in the Teaching of Modern
LanguageS, (edo G. I‘Iathieu), Oxford: 1966, Pe h?o

U‘“Percy Fearing, linnesota Foreign Language Bulletin, ': 17, 18,
Vinter, 1$58.
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school or even tavren home overnight or for cxtznded pericas of
time. Uith this kind of equipment pare-ts can be involved in the
learning process ii they wish.

A nunber of companizs now offer a visual display for both
positions. The "talking typeuriter," a new concep®; provides for
visual (slide) and audio presentations plus oral and writien
responses.15 Less complicated equipment could do much the sare
thing, as inglish Langaage Services has proven in its neu teccher-
training course.

Use of the language luboratory should focus only on
individualized iearning. Shulzeld and Hewmarkl? have noted the
nzed for a student to work with other students -nd/or the teacher
in pregrarmed lea.ning. Students vary in their ability tc work
in isolat:on. ot only poor students become frustrated ard uneasy
under such circumstances.

iiuch is yet unknovn about the »est prcvortion of listering,
repeating, recording, and comparing, as well as the conirivuzicon
to learning of a visual component.18 .

How does an elementary school decide whether or not it sihould

install a language lavoratory: lieals suzzests a systems analysis.

].E!

"Talking Typewriter Patented," Phi Delta Kappan, L8:19L,
Jamuary, 1967.

16Susan Shulze eb 21, A Tyo Year Study of the Use of Programmed
Haterials for th: Insiruction ¢ French in High School,
Xy s e q 0 = ~ : s\
llinneapolis: ifinneapolis fublic Schools, 1566, (mimeographed).

1
7Gerald Newmark, ~p. cit., p. 66.
18i5i115am Locke, ops cite, p. 251
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...the choice between a lanjuage laboratory and conven-
+ional instruction would involve much more information
on how rapidly linguistic skill is acquired in a labora-
tory. It would include considerations of the cost and
availability of software, teacher training, maintenance,

. . 1
and many other related activities entering the comparison. 7

He adds that

.+.comparisons of conventional and léboratory systems

would delay a sizeable number of purchases until all the

system pieces have been assembled for accomplishing the

school!s objective.

It would appear from Hocking's data that consciously or
unconsciously using a form of system's analysis the elementary
schools have on the whole delayed purchases of language latora-
tory equipment.

A new concept, the Foreign Language Resource Center promises
to combine the larguage laboratory with other media including F
periodicals and books in a new setting ruch more stimulating than
the conventional language laboratory atmosphere. Arranged to
provide individual learning spaces and group spaces, the FLAC
provides an opportunity for brousing, viewing, reading, thinking,
discussing, writing and typing that makes language learning
exciting. Displays include real objects, posters, charts and
maps. The following equipment is available in the center: tape
recorders, record players, activated earphones, slide and film-

strip viewers, shortwave radio, portable blackboards, 8 mm and

16 rm small group projectors, foreign language typewriters and

19Dona1d Y. leals, "Heuristic lodecls for Systems Planning,"
Phi Delta Kappan, L8:20l, January, 1967,
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duplicatorse. Vhile the above description applies to a secondary
facility, it has obvious applications in elementary sciiools as
well.

The FLRC may begin as a corner of the classroom or a corner
of the library. Later on a satellite room, usually adjacent to
the library and under the administration of the librarian or the
director of the Instructional Materials Center, may be needed to
house the growing collection of materials and provide study room
for the growing number of pupil users.

Supporting Facilities

Because of heavy use of instructional facilities and because
of need for space for staff, planning and preparation and storage
of maverials, office, meeting, and production and storage, areas
must be designed into the facilitiecse Hund?eds of books, tapes,
slides, filmstrips, transparencies, foreign language games,
periodicals, maps and globes rust be kept in good order.

In production aress, teachers may make tape recordings,
transparercies and other desired materials.

Dxtending the School

For years American educators have been talking about the
"communivy school,” but in many if not most of our schools,
except for an occasional PTA meeting or student club neeting,
the tuildings stand vacant from the middle of the afternoon until
8:CC a«m. Furthermore, summer vacation provides a lengthy period
during which millions of urban children with little to do are

dumped ocut into the streets for an extended period.
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Now, particularly because of federal impetus provided under
the Elementary and Secondary School Act of 1965, school systems
are extending the school day and providing a rich assortrent of
sunmer courses including foreign languages for elementary and
secondary school children and youth. A particularly interesting
surmer program was developed by Gerhard Wilke of the Springfield
Public Schools.' Technological media and native-speaker teacher
aids provided a great share of the instruction.zo

Often this means that conventional facilities are open
longer into the evening or through the summer months. However,
there are predictions that learning will move right out of the
school building, not only on local field trips but into the home
through mass media. Denver reports success with a rerun in the
evening of its televised FLES course. Parents and pupils are
encouraged to watch programs together.

Certainly other enterprising districts will emulate Denver.
Perhaps others will organize evening sessions for parents and
children in the local school building.

Probably the most stimulating extension of the school pro-
gram is the one which tries to be radically different. For secon-
dary scihool students the growing popularity of summer foreign
study and travgl is indicative that foreign languages and cul-

tures are of interest to y'outh.21 For the child in the

2OGerhard M. Wilke, "A Surmer Language Activity School," IFL

21John E. Bowman, "High School Exchange Programs, the Unknown
Giant," Phi Delta Kappan, L9:215-217, December, 1967.
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intemedizte grades and junior high school, the forcign “cucuacz
carm 1s a slnllariy exciving coxoorionce, Zaus insirvction rmovas
cut o the schoolliouse beyord the city into the countryside to
Crs : . 22
establish a culiural islard.”~
The extended school then ray include late afternoon and
early evening activities; it may include classes brought into the
home via radio or television; or it may incilude weeks ol learn-
ing at camp or even overse:c.s.

Techmelogical ledia

The tezacher is a2 mediur, ihz textbook is a mediuw, *he
chalkboard is a medium. ALl transmii informa*tinon. Other media
range from real ovjects, pictures, charts to highly sopristicateld
electro-mechanica’. devices, projectors, tape recorders, teaching
machines and even the comsuter.

Unvil recently, new media have been usuzliy vs2d in secon-
dary schools ss surplements to basic courses of swud;. L £3inm
1.5 schetuled because it tas something to do with the unit of
study; a trarsparency is made Lectase the teacher tnirks it ma;~
add varieby; perhaps a sct Bf siides i shéﬁn because the day is

Fridar, the lasy day heforsz Chrizshmes vacsticn.
In elementary scbools, at leas’ for purpoces o5 lencu~gn
learining, tae radium has often becore the sole element of instr:c-

L
U201ls

—_—
2‘Blleen C. Bouniol, “Language Tamps in the United S*ates,"
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Technology is not just machines and men; it is a complex,

integrated organization of men, machines, ideas, procedures,

and management. New media by themselves are neutral;

nothing tut distribution systems, but as we relate machines,

men, ideas, and procedures we begin to see an instructional

system.23

Thus a medium should be a part of a total system of instruc-
tion, chosen because it can do a part of tne total job more
efficiently than any other element.

liedia can increase the opportunities for learning. The
following is not meant to be an exhaustive coverage of uses of
new media but to be suggestive of a few creative ways in which

media may increase language learning.

lledia Create Unique Learning Situations

A film can for a brief time transform the classroom to a
foreign setting so that pupils can see people living in another
culture. A unique "Tyinned Classroom" approach in one FLES
classroom had French children create learning materials including
tape recordings for American youngsters learning the French lan-
guage-zh Cannot American students communicate directly with
students overseas and include a face-to-face confrontation via

satellite television?

23Donald Ely, "Facts and Fallacies About New Hedia in Education,"

Revolution in Teaching, (New York, 196L), p. L3.

2

hSister Ruth Adelaide Jonas, S. C., "A Unique Use of Iicdia:
'Twinned Classroom! Approach to the Learning of French,"
Audio-Visual Instruction, 13:L,68-470, May, 1968.




Media Provide A Range of Learning Ewperiences Tailored for
Specific Learning Objectives

Real objects, transparency ciiwings, .ccordings, charts,
and print materials, for example, allow sa urztion coverage Ol
a unit of work without making boredom inevitable. Review and

overlearning becomes a plcasure instead of o ¢ orc. AS sirple

a machine as the overhead proj:ctor can be use presentation

- - . . -3 oo
Cr of a visual illustration of a dialogue, the or:sentavion of the

-
~

printed version of the same material, as well 1s reccribinations

of the material. Fufthermore, it may be used in the response

L

mode as pupils retell stories from visual cue:t, Or adl missing
material to an incomplete projected written d.alogue. Hutchinson
predicts that films and video tape will evencuelly provide models

25

of contrastive parzlanguage and kinesic ben:.vior patterns.

iledia Can Teach Various Size Groups, and at_tle Seme Time

An existing French course for elemertary :cL.ools car be
presented to one pupil or a few on an 8 1m projecior. In 16 ram,
it can be presented to hundreds, the number lirited rnainly by
the size of the viewing space. On television, hundreds of
thousands of pupils nationwide (and beyord) can watch at one
time. At the same time, television can give an indivicual or a
class the illusion that the program is directed at him (or then)

simply by separating the vicwer (s) fron. other viewing groups.

C—

utchinson, op. cit., p. 231.
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lledia Can Increase lMotivation by Heightening Realism, Dynamism

and IDnotionalism

Dykstra demonstrated that 8 mm film can be used to simulate
a conversational exchange between the learner and an actor in
the £ilm.26 Thus the film becomes more thun a model for imita-
tion, but a vehicle for interaction between a native spealer and
the student. New media like the so-called "talking typewriters,"
which have not yet been prosrarmed for foreign languages can
call the student by name if this is desired. Of course any
medium which presents a character with which the observer wants
to identify, "a competence model" as Jerome Bruner would say, has
created an environment for heightened motivation.

The video tape recorder will offer pupils the opportunity
not only to see sequences recorded by staff members in the foreign
country, but to record student presentations for eventual replay
to themselves and their classmates.

The Foreign Service Institute and the Army Language School
create a feeling of reality by having learners practice language
in mockups of villages, train stations, and other models of
real locations in the foreign country.

Some liedia Make the Best Teachers and Learning Experience
Available to More Students

A few of the television FLES courses demonstrate the virtue

6. .

2 Louis Forsdale and Gerald Dykstra, "An Experimental llethod of
Teaching Foreign Languages by lieans of 8 mm Sound Film in
Cartridge-Loading Projectors," Language Learning, 13:5-10,
1963.
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of television when it uses the best teachins talent to croativelx
presentv material for a given aze level. Televicicn cannot be
Justified if it uses only good (not superior) teachers with
limited resources to present uvhat never should have been created
in the first place. In the foreseeable future, even if media
could be justified on no other grounds, they would have to be
used to teach foreign languages in the elementary school because
competent FLES teachers are not available in adequate supply-27

-ledia Ixtend the Learning Situation for Students; at the Same .
Tire They !ay Present New laterial to Teachers s

Teachers have indicated that they themselves benefit from
hearing leosson material spoken by native speakers on tape. A
costly instructional program designed for television by experts
and a number of audio-visual courses teach teachers ac well as
pupils about French culture and language.

Slide sets, filmstrips, films, furchermore, enrich courses
of instruction by adding new dimencions to basic units. Hew
projectors add the possibility of individual end small group use
of media so that a medium can be used easily for individual
enrichment, fer a special group project or by ali sinde=ic but
individually in unscheduled time.

Corder notes the promises of telcvision in these words:

TV can set formal teaching frez from the constricting

talls of the classroom. This fact alone will one da.y
transform langiage teaching.2

27Elton Hocking, ope cite, pe 79

288. Pit Corder, "Hodern Foreign Language Teaching by Television,"

Trends in Lenguage Teaching, (4. Valdman, ed. O, (New York, 19€5),
pe 238,
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liedia Can Aid Individualization of Instruction

Some would say that individualization of instruction is not
[ possible without media. 4 machine can provide language instruc-
| tion for a gifted child as enrichment, or it can allow many chil-
i dren to progress through thc same material at different rates. It
|
L can provide supplenmentary (i.e. plateau) learning to reinforce
’ skills learned up to a point. ‘It can provide an opportunity for
the child to find out something he wants to know in a way he
wants to learn it. It can present the same material as many times
as necessary without tiring. Some new tape equipment can even
vary the speed of presentation to combat the familiar complaint,
"He talks too fast1"2?

iledia Can Free the Teacher for Individual Tutoring

When teachers complain that students do not work well in
individual study, the material is most likely at fault. Drill
material, indifferently presented, quickly causes the pupil to
lose interest. Furthermore, muc! material presented by machine
is not carefully sequenced or graded, does not provide for revieu
or branching, and does not provide adequate knowledge of results.

dany pre-recorded language laboratory tapes, for example, require

teacher monitoring if learning is to occur. The fault, however,

(The

is usually *n the material not the presentation device.

exception would be a device which was incapable of producing high

29Joseph Hutchinson, op. cit, p. 228.




quality sound or was inoperable). Even at that, that language
laboratory does give each student the illusicn of having his own
personal tutor and allows each student to practice in isolation.
Uithout the lab this would not be possible.

iiledia Can Provide Intensive Accelerated Learning Experiences

A medium can be used as we have noted to release the learner
Lfwvom the lockstep of the typical classroom. In unusual cases of
) special ability and interest, a pupil may be able to learn at a
far greater rate than his fellous. Programmed courses particu-

larly offer this possibility for students who are confronted with

L

an carly departure for a foreign covntry. A Hinneapolis experi-
ence indicates that programmed materials are particularly
successful for summer school students who are expected to master
a complete level in less than the normal time.

Some Fducational Objectives Can Be Realized More Economically
By Using iedia Rather Than Conventional Means

The truth of this statement is irrefutable. Unfortunately,
this has been a major justification for using television for
teaching foreign languages in the elementary school. If a medium
saves money and is as efficient or more so then conventional
instruction, it would seem to be highly justifiable. However, a
new objective such as teaching foreign languages in the elenen=-
tary schocl will cost more money whether television is used or

not. To set up a good program will cost a great deal of money,

for in addition to the televised program, one must add other com-~

ponents of the system: supervision, specialist teachers, stundent




materials. Cutting corners vwill hurt the program and is likely

to create negative attitudes toward language study among elemen-

tary school learners as it did in a Philadelphia study.3o

The Contemplated Purchase of liedia Encourages Educators to
Examine Goals

"'e have had media with us for some time without a very care-
ful examination of goals. Incr=asingly, however, we are being
challenged to justify innovations in terms of contributions to v
behavioral objectives. Creating a real system of instruction
including media and new kinds of building spaces requires a care-
ful look at goals plus an analysis of resources and techniques
necessary to reach them. This kind of careful analysis would not
expect television to carry the whole burden cf instruction anymore
than it would ask a teacher who did not know a foreign language
to teach French or follow-up a television lesson.

The movement toward merger of huge electronic concerns with
print oriented traditional publishers would seem to herald a day
in which an instructional package: print and non-print learning
materials, teachers! manuals and hardware may all be purchased
together in a compatible system.

Conclusion
There are strong trends in elementary and secondary education

toward a dramatic reorganization of the American school. The

3%ertrude Moscowitz, "IV FLES vs. Live FLES: A Study of Student
Reactions," Modern Language Journal, L6:213-219, May, 1965.




icwipanization is based on a neu concept of the puvil~teacher
relaticnship and is evident in aev groupings of students, individual-
ization of instruction, new ways of utilizing staff, neu sched-
uling of time for learning, and an extension of the traditicnal
school. The reorganization is reflected, furthermore, in dramatic
changes in school facilities and increased demand for the lLelp of
educational technology.

This reorganization is proceeding without sizeable participa-

tion of the foreign language profession and is, thereforec, pro-

ceeding in spite of the profession. The new facilities and
ecuipment hold great promise for foreign languages, as well as
otler areas, but the profession rust act forthrightly %to meet the
challenge of developing new teaching strategies to cope uwith the
changing conditions.

For the FLES teacher his revolution is likely to take the
following form:

l. Technological media will be used increasingly to
teach foreign languages to large, medium and small
sized groups and individuals as well. There will
be a proliferation of easy-to-load and use projectors
and tape and record players. Finally, media will be
used increasingly to provide learning experiences
outside of the traditional school settinge.

The elementary school classroom will be redesigned to
provide for various concurrent language learning
activities and the use of a wide variety of media.

Foreign language resource centers will be set up
and they will attract students by virtue of their
wide and stimulating assortment of learning
materials.




4o Instructional spaces of several sizes will allow
various sized groups to receive FLES instruction for

different instructional rurposes.

5. Spaces for staff planning and production of learning
materials will become more common.

6. FLES experiences will be increasingly provided in
non-traditional facilities such as homesand camps.

< Dr. Jermaine Arendt
Minneapolis, lfinnesota
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PROGRAIZIED THSTRICTION

Rcads leading co morc effective education are usually conver-
genv. Of chapters in educational developments that are currently
being uritten this is certainly so. The work of psychologists,
specialists in curriculum and :n the education of young children
reveals many common denominators and programmed instruction puts
into practice many of their theories.

Psychology teaches that children generally learn more by
doing than by being told or shovm. Helping children to leamn
through their own efforts teaches them something more useful than
a body of facts, many of which will become obsolete long before
their schooling has been completed. It teaches them ways of
learning. Teacters can and do teach by the "discovery ethod, "
tut the task is not always accomplished with maxirmum efficiency.
Leading children three times around the barn before they discover
an entrance-way does not help them to acquire an effective methcd
for working through a problem. ifillie Almy in her book Young

Children's Thinking points this out as she writes: "...there is

no reason to believe that a discovery is more meaningful if the

child has had to flounder aimlessly for a period before making

the discovery."1

T %

With programmed instruction the responsibility for learning

Diillze Almy with Edward Chittenden and Paula Miller, Young Chil-
dren's Thinking: Studies of some aspects of Piaget's Theory
(ilew York: Teachers College Press, 1966), p. 139.
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is fully upon the learner. At every step he is involved actively,
making\an overt response to each question or problem. Progran
uriters and researchers point out that programmed instruction
erploys the Socratic method. Through a carefully planned series
of sinal'. stews, the program leads the learner to "disccver™
knovledge. Skillfully prepared programs have, in many cases,
saved time for other kinds of work that the tzacher alone could
guide. The teacher can often improve his own teaching siill by
studying a program or two, or better still, by writing a feu
program frames and testing them on his students. Even so, not all

good teachers are necessarily good programmers.

People who are unfamiliar with programmed instruction and its

uses often express concern atout its effect upon the relationshin

between the student and teacher and the program!s effect upon the
student himself, particularly if the learner is a young child.
Pre~rarmed instruction has been used for teaching many skills at
every level from kindergarten through post-college. Schools
which have tried programmed instruction at various grade levels
have found genera.ly that it is the yourger children who accept
i% more readily. Youngsters whose initial experience with
programmed instruction comes at junior or senior high school level
often find it more difficult to adjust to assuming the responsi-
bility for their ~m learning which programmed instruct:.on forces
upon them. Just as the child vho has been accustomed to riding
resists walking, this kind of reaction toward programmed instrur:-

tion on the part of the older learner could well be a sympton of

82




over-dependency cultivated by years of "spoon-feeding." This
consideration seems to be supported by the fact that chilcdren tho
use programmed materials while they are still very young generally
develop better work habits.

Programmed instruction holds hope for individual children
to achieve in many areas that have in the past been considered out
of their reach. Blame for failure with programmed materials is
attributed to the inadequaéy of some part or parts of the program,
rather than to the learner's lack of ability or readiness. The
view that inability to cope with learning tasks is due less to the
child's intellectual endowment or stage of development than to
method of presentation pemeates current educational thinking.
Jerome 3. Bruner has expanded convincingly upon his hypothesis
that "any subject can be taught effectively in some i"tellqptually
honest form to any child at any stage of development" and that
"any idea can be presented hcnestly and usefully in the thouzht
forms of children of school age."2 Miilie Almy finds the same
view.similarly expressed in the work of Piaget. In discussing the
essence of Piaget's method, she describes it as "the assessment of
the child's readiness to make a particular.discovery, and the
pacing of his educgtional experience to that readiness so that he
will have both the intellectual ccatent and the cognitive abilities

needed to make iten3

2Jerome S. Bruner, The Process of Education (New York: Vintage
Books, 1960), pe 33.

34lmy, Young Children's Thinking, p. 139.
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Although most- programs in the various subject matters
vhich have been produced up to this point presume ability on the
part of the learner to read, the possibility of creating programs
for pre-literates is not precluded. Commerically prepared
materials for the teaching of reading in grades one through three
exist. Some materials prepared locally by schools have been used
even at the kindergarten level. Omar }Moore bas produced a pro-
grar for teaching two- and three-year-olds to read and type. F.
Rand ilorton, who has constructed a programmed course in Spanish,
reports an experiment with programmed instruction at a state
institution for mentally handicapped children.h Many of the
children, including some of those most severely handicapped,
learned to add and subtract as they "played with" the macnine.
These accounts would seem to indicate that neither age, nor
literacy nor intellectual endowment in themselves set limitations
on the use of pfogrammed instruction.

One of the hopes that the earlier exponents of programmed
instruction held for it was that by breaking tasks into minimal
steps the same material could be learned by relatively large

numbers of students whose differences in ability would be

Ly, Rand Morton, "The Teaching iiachine and the Teaching of
Languages: A Report on Tomorrow," Foreign Languages and the
Schools (Mildred R. Donoghue, ed.) {Dubuque, Iowa: Willia C.

Brown Company, 1967), pp. 358-367. Reprinted by permission of

the Modern Language Association from "The Teaching Machine and

the Teaching of Languages: A Report on Tomorrow," PMLA,

Voi. 75’ PP. ].."6, September, 19600
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accommodated by allowing them to progress through the program at

their own rate or by providins supplementary frames at various
points in the program for those who needed additional practice
and explanation. Experiences to date tend to show, however, that
freedom in rate of progression and supplementary frames do not
solve all the problems of instructing wide bands of individual
differences. Usually it has been the brightest students who have
"benefited most from the program. They move along rapidly and-—
finish while slower students often bog down. There is some
thought that the probl.ms of the slower students are tied to
reading ditficulties, but this is only a conjecture at present.
At the same time the brighter studer:s frequently complain of
finding the materials boring or thut so little was leamned for the
amount of material and time consumed. These criticisms suggest
that different programs will be needed for instructing children
exhibiting variations in ability, motivation, study and work
habits.

Even the successes of programmed materials do not indicate
that they will be able to assume the entire burden of instruction
in any area. There are some educational tasks to which they seem
better suited than others. While programs have been quite
successful in teaching mechanical aspects of language, no way
has been dsvised for programmed instructicn to handle the
veaching of the communicative functions of language. Sequences

of short steps fail to provide an over-zll vie of how each part

operates within the whole. FProgrammers themselves have not been




unaware of these limitations and have been making efforts to over-
come them. But even with subject matter which is less open-ended
than language, it hus been found that there is still the need for
discussion periods and practice in the appllcation of learning to
other situations. While the student receives immediate confirma-~
tion about the correctness of his response at every step in the
program, there is growing doubt about the sufficiency of this kind
of rewvard by itself. Some students do derive satisfaction from
vorking with materials themselves but others need the stirmlation
and approval of the teacher and fellow-students. They need also
the opportunity to assess their aghievement against that of others
in the group.

It is clear, then, from experiments with programmed instruc-
tion thus far that the use of a program does not obviate the need
for the teacher. This is also true of program; designed as
"totally self-instructional." Nor does there appear to be any
indication that a less well-trained teache- will do. All of the
evidence suggests that better qualified teachers with a broader and
deeper command of their sutject are required. The success of pro-
grams has been closely linked with the teacher's effectiveness in
the classroom and his attitude toward the program. Grovps of
students who have profited .iost from work with a program are those
that have been taught by the most skillful teachers with the most
positive%attitudes toward programmed instruction. Whether stu-
dents actually learn more from programmed maierials or in a

conventional classroom situation with a highly competent teacher
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is a question on which the evidence up to the present is conflict-
ing, but some studies have shown that when the teacher and program
work together they have produced better results than either one
alone,

The use of a program offers the possibility of closer associa-
tion between students and teacher. Naterials with which students
can work independently free the teacher for special work with
smaller groups and for helping children who are having difficulties.
In some situations it has been possible to combine three or four
classes of children who are working on a program. As each child
progresses at his own rate with the material, one or two teachers
remain available for on~the spot help for any child who gets
stuck momentarily. The other féachers do remedial work in small
groups or guide creative work with children who have completed
certain pcrtions of the program. It is possible also to reverse
the proceuure by assigning the remedial work or enrichment to a
program while the teacher conducts the regular zourse. This is
not particulariy.;;; role envisioned by programmers however.

One of the most serious problems facing schools interested

in using programmed instruction is that of making it econome

4
ically feasible. Presumably it would be possible for one set of

s

materials to serve two, three or more students working at different .

points in the program, provided that the parts of the program werg"'
separable and any written answers could be placed on something
other than the program itselfs. A machine with an answer-tape is

one solution, but machines themselves add to the expensp’and,

/
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as many teachers have already discovered, are subject as any

machinery tc mechanical disorders. lMachines of the type that can
be used for the presentation of many different programs in several
subject areas may be more practical money-wise, but they do not
;;commodate all programs. Foreign language programs, for example,
frequently require special audio-visual presentation features.
Another advantage, and at the same time a disadvantage, of a
machine is that it controls rigorously the presentation of the
prograrmed material. Students cannot "cheat" by skipping frames
or looking ur answers beture they have atiempted their o
responsc; but neither caﬁ they look back to check on points pre-
sented earlier in the course. Students have complained of this
disadvantage. A program presented in book form allows the
possibility of going back (as well as skipping ahead) but the
arrangement of a .programmed book is not usually one of easy
refereﬂce. The problem of students attempting to cheat the pro-
gram is greatly reduced, if not eliminated, when the program is
used as an aid to..classroom instruction rather than the cen&{g}

courses

Programs will have to be made mor. flexible and réceptive
to changes. A teacher adds, deletes, rearranges the content of
his course and modifies his approach from year to year or even
within a‘semester with relative ease. Such changes in programs
are more difficult and costly.

The greater number of programs that have been used in

schools are in the field of mathematics. Very few programmed
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courses in foreign languages are commercially available, and among
those that are available the majority have been designed for use
at the junior high school level or beyond. According to Alfred
Fiks' list of foreign language programs which were available in
1966 only two had been prepared for use at the elementary school
level.s A Spanish program for grades four through six presupposes
fifty to seventy-five hours of audio-lingual training. No
specific elementary grade level is indicated for a program in
Hebrew whose aim is to teach reading and writing as well as the
alphabet and some basic vocabulary. The paucity of programmed
instruction for FLES is no indication necessarily that foreign
language at the elementary school level cannot be taught, or at
least aided by programmed materials. In the light of all that
has been said up to this point, it ?ould seen that with imagina-
tive use of programming techniques the construction of suitable
FLES programmed materials is possible.

Programmed instruction holds promises and problems. It .
needs and deserves to be regarded objectively. We can neither

close our minds to it nor expect miracles of it. An attampt to

surmise the future for prograrmed instruction in general, let

|

Albert I. Fiks, "Foreign Language Programmed Materials:

1966," Foreign Language and the Schools (Mildred Re Donoghue,
ed.) (Cubuque, Towa: William C, Brown Company, 1967), pp. 386~
394. Reprinted by permission of the author from "Foreign
Language Programmed Materials: 1966," The Modern Language

Journal, Vol. 51, ppe 7-lk, January, 1967.




alone the future of programmed instruction for FLES would be
difficult; tut it does seem likely that programmed instruction
will join the list of highly useful teacher-aids. The prospects
for its assuming a completely independent role in teaching,
especially for the teaching of language, seem dim. The Jjob of
educating needs to be done with maximum efficiency within the
minimum span of time and with whatever methods and materials

are at our disposal. If prosrammed instruction has a contribution
to make toward improving the quality of education no educator in

any field at any level can afford to overlook it.

A
? i
'\ ! Dre Virginia L, Spaar
- T Columbia University
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Section III
BILINGUALISM IN PRESENT AND FUTURE EIUCATION

Bilingualism, or the ability to use two languages fluently,
is being accepted as an educational innovation in various parts
of the country where two or more cultures exist. Rapici modes of
travel, and cultural and commerical exchange with other countries
have made bilingualism a valid educational objective,

In the first article, the avthor reviews the problems and
practices in exisiting pilot programs of bilingualisn.

An explorat.ioﬁ of b..ingualism in the literature with respect
to its effect upon native language skills is made in the second
papers The author also reports on research andy experimentation
dealing with the effect of bilingual education upon pupil attitude
and emotional stability.

In the third essay, the author deplares the fact that the
ethnic identity of the wary foreign language speakers in our
country has nut been encouraged, and states that this reprasents

a loss in the fii ctilization of our country!s human resources.

v ‘ "Go Lo
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. EXPERIENCES IN BIETNGUALISM
>

\

There is no clcarly defined line over vhich a monolingtal
passes into bilingualism. Different degrees of bilingualism and
conbinations of kinds are as great in nuiber as bilinguals them~
selves. In coordindte bilingualism, the two languages operate
independently of each othér, coming together rarely, if éver.

At the other end of the extreme, in compound bilingualism the two
languagznare almost constantly a.r;d consciously in associatio.r}. ’
with each other. At every point betueen these extremes combina-
tions of the two systems are possible. Moreover, bilinguals are N
alrost certain to function with varying degrees of efficiency in
each of the language skillse Somc bilinguals may be more pro-
ficient in the oral than in the graphic skills, or in tile_passive

than the active skills. . For cthers the reverse might ‘be true.

Bilinguals, however they are defined, are not rare beings.
S

One half of the earth's population is bilingual. Host bilinguals
have acquired their dual language fa;::ility as children. Residence"
in a home or comuni.ty where the two languages were spoken,- or in
a horie in vhich the langu’age spoken was different from that of the
corrunity, provided frequent enough encounters with the two lan-
guages to result in the acquisition of both. The second language
learning of most bilinguals has taken place outs'ide o;f.‘_ the walls

of the schc;ol, if we exclude areas such as .'xf-rica where children
coming from armlltiplicity of language backgrounds _eni‘orce the

choice of a single language as the medium of instruction. In the -

latter case, the medium of instruction is a second language for
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most of the children and from the point of entr; into school, or
shortly thereafter, their academic progress is_inseparable frm&t
their acquisi@ion of-the language used for instruction, Aeide
from these cases, however, schools whieh turn out bilinguals with
regularity have eeen more the exception than the rule.

. » If schools have not been notably successful in produclng

blllnguals, one of the reasons is that b111nguallsm was never

truly'a goal. In Western education the traditional foreign lan-

guage course of study was reserve&, until quite recently, for an -
inteilecfuai and sdcietal‘flite. fn acquaintance with ahforeign
language and its literature was a mark of refinement and polish.
The move to teach great unseleeﬁed numbers of people to "feel ai
home" limguistically and culturally in a community other than
their own has grown out of the pest-Wbrld.Whr IT era. This change
of view toward the study of foreign languages has necessitated
revisions in not only methods and materials, bet in tFe orgaﬁiza-
tién of the school!s curriculum as weil. The efforts being made
in individuel séhools in various parts of the world are note-
worthy, even if the programs are still in ‘the exper1menta1 stage.

It would be premature to draw definite conc1u51ons from thelr -~

experiences at this point, but there do seem to be_1nd1catlons

" that, under certain conditions, it is possible to develop bilin-

gualism in schoolse.

Within the past two decades, bilingual and multilingual

schools have been established in severai countries. Although some .

of them~reeeive at least pariial«government support, all have been
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established to serve the interests of a fairlv large and/or influ- :

ential foreién langhage group or groups within a largér other-

+ language community. As might be expacted,: these schools afé very
'often located in cosmopolitan centérs with relati?e}y transient
populat{ons. Some of them, however, have been created in smallér
local areas where téé equally infiﬁential language groups reside
more or less perﬁanenﬁly and, in a iew cases, have resided side-
by-side for centuries. |

hfmong the bilingual or multiiingual schools situated in

cosmopélitan centers are theﬁGerman-American Conmanity Schéol in
.VYest Berlin, the Ecole Internationalé in Geneva,.the Duropean.
Schools in Luxembou"g-and_in anssels; the Ecolé Active Bilingue

(Zcole Iﬁternatibnale de Paris) in Paris and the EFcole Interna-

tionale SHAPE at St.nGefhain, near Paris. All begin regular

" instruction in a second language in the first grade. In some of

x

the schools which have nursery schools and kindergartens, the chil-

dren get their initial second languageexperience as early as age

three. Pre-first grade experience is usually limited to somewhat

incidental exposure phrbugh association with bilingual or other-
language clgssmates and staff. diost often .in these nursery _-
schools and kindergartens'tge ‘exposure to £he second language is
reinforced and its acquisition is encouraged with songs, games, -
rhymes and stories in two languacges.

The amount of time set.aside for foreign language instruction

beginning in the first grade is considerable, as compared tc the

" time given to FLES programs in American schools. The minirum

“©
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see.ns to be about forty-five minute; déily, with mov+ in most
casés. This minimum is increased rapidly by offerins instruction
in many of the basic subjects through the medium of the second
language. Initial emphasis is always upon oral language and the
children lesrn to read and write their native language before
learning to read-and write in the second language. Sometimes a
third language is beguh as early as-third grade. Almost invari-
ably there is the opportunity for students who remain in the
school to continue their language study mninterruptedly through
the end of their secondary schooling. Needless to say, thére is
strong support for other-language acquisition in the homes from"
which these youngsters ;ome.

Bilingual schools located outside of cosmopolitan centers
offer language programs no less ambitious in undertaking and no
less impressive in acc;m;;lisfunent. The bilingual schools of Wales
are a case in point. Although Fnglish has been the official lan-
guage of Vales since the si::teenth century, Wélsh is still the
language of the majority in many rural areas of Wales. Active
effofts to preserve the Welsh language have won a place for it in
thé school curriculum since the end of the nineteenth century.a
Despite this, Welsh has continued to lose ground steadily. Vhile
the greater majority of children from Welsh-speaking homes attained
ﬁélsh;English bilingualism in the past, very few English-spéakin;
children ever bacame fluent in both languages. Significant is the
fact that the WEISh-speakingrchildren were taught partialty.

through the medium of Weléh anc partially through the medium of
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Inglish. In secondary school, the continued the studr of thiecir
mother tongue but rost of their other subjects were taugit in
Inglish. The English-speaking children, while being ‘tau;ht Yielgh
as a second 1alnguage, received all other instruction in D’xglish
in both prim;ry and secondary school.

During World Var II and the vears follotili.ng, increased
mobility brought numbers of tﬁnglish-speak':rlé families into pre-
dominantly Welsﬁ-speaking areas. Yelsh .:as the exélusive medium
of the schcols in these areaé. Inglish-speaking children vho vere
> sent to.the Velsh-medium infalnt schools usually became bilingual
within threé to six months aftar starting to school. | At ths same
time, !‘Ielsh-;sﬁpeaking families newly settl:d in anglicized areas
<brought pressure for the establishment of.lelsh-medium schools.
Though the 1anguageﬁof instruction was primarily Welch, some sub-

Jects were taught in English. In a relatively short perioh of

time, these schools earned high regard for their success in turn-

ing out pupils who were'.well-prepared, fluent and literat® in two ~

1anguages: Children of Ehglish-:speakin‘g parents were attracted
in such numbe;'s that they soor; outnumbered t;he chrildren from
1’elsh-speaking ho;nes. N -7

The :T.aﬂnguage situation of Canada resembles that of Vales in
many respects. Although En‘glish is the language of the majority,

~ -

French has been recognized as an off.\icial language of Canada since
18L8. The tiro language groups have d%&;elt side-by-side in this
r}'ation for a}ﬁproximately ‘three c'enturlf{es, with the minority

(g

strongly resisting absorption. Since French is-a language spoken

Py
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the case with Welsh. It is probably for this same reason, because

in mény areas of the world ouﬁsi@e of French Canada there does not

exist. the threat of poééiﬁle extinction in'the near future as is

both English and Frenéh'are languages of world curreﬁcy, that
neither the English~ nor French-medium schools of Canada have, in

the past, achieved notable success in the teacliing of the other

_as a second language. Only in the, present decade have projects

and programs to improve the teaching of the segond language been

forthcoming. 'Eﬁberimental studies in the public schools, pro-

-

posals for the exchange of English-and French-speaking'teachers

within Canada, the organization of summer institutes for in-service

lang&age teachers, the preparation of teaching and evaluating

materials are evicence of Canadian awareness of” the need for

»

im.provement.~ Some private-schoo.s alsb, such as the Ueston School

- in Vlestmont, Quebec are engaged in develdping programs and mate-

rials to meet the broader goals of foreign language teaching for
the second half of the twentieth century. The language course of _ .

the Weston school, like thoce of other schools already described,

!

extends.from the pre-p-imary classes through the entire length of

primary instruction with some gsography and !istory offered in
o . X

the second language at the sixth and seventh grade levels.

Minority language’ groups are certainly no phenomenon upon

t
e

the American scene. Throughout the nineteenth century, waves of

immigrants settled in various regions of the United Stat®s. .here

Al
K “

they gathered in large encugh numbers, they sometimes sugceeded

in getting the Rocal high school to offer the mother tongue as a
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‘schools had a religious affiliaticn. These attempts to pé}petuate

foreign language. When this was not possible, private ethnic

schools, some at the primary level, were esiablished. 0Often these

2

-

ethnic differences and the language of the counvry of origin were -
hot; by and large, sucqessful and’ interest in them usually died

out with the second éeneration. ATthough-the lack of success in
turning out bilinguals was probably due, in part, to teaching

methods, the attitude of the outside community also had no doubt

T a deterrentseffect upon success. Ethnic’ schools and languages

K

other than English learmed within the home were regardeC as con-

trary to the.American interest in that they delayed the process

of assimilation.
“Recognition of the benefits of bilingualism to individuals
P .

and to society has spurred the rméognition of other-lanéuage

groups within our.miést as a valuable human resource. Fublic
schools iﬁ ﬁany parﬁs of the nation have instifuted special prg~
grams designed t; encoupage and cultivate the use of languages
other than English that are spoken in the homes froﬁ.which the

]

children ceme. In Néw York Cif&j seventh grade science classes in
Spgﬁish for‘Puerto Rican youngsteré have afforded reinforcement

of skills in Spahish and the opportunity to learn and succeed in

a subject for which the& are ready intellectually but not lin-
guistically in English. The academic and linguistic advantages
have not been the only benefits of the program. Improvemnent in

attenaance, general achievement and attitude toward school has

been noted in these youngsters. Behavior provlems are fewer and
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parents'of the child;en show more interest in the schcols and in -
thé nrogress of their ofﬁépring. .Meahwhile, éﬁg progress* of
these children in gnglish appears to-be unimpaired by the timé
Co ' ‘ taken out of Qhe_schoolxday for instruction in Spanish. The
results of the eﬁperiment;I study with the Spanish-medium science
classes have been encouraging enough to warrant thé opening of an
.entire Spanish-English school in the Fall of 1.968. |
s e Similar p;ograms‘fop Spanish-sbeaking children of Mexican
background have been iq'Operation in Texas and in many other areas
of tﬁe southwest. For tae Spani;h-speaking chii;£en of Cuban
settiers in Flor.da all of theﬂschools of Dade Co&nty enrolling
one hundred or mg;e of these children provide instruction in
Spanish for a par:c of the school day. In those échools with the
Spanish-S program (Spanish for\épanish—speakefsj there are
- informal activities, stories, songs and games in.the first and
second grades. In most of these schools, regular instruction in
Spanish begins in the third grades. In some schools the start
must be delayed until fourth grade because of thé-unavailablity
. . ' ] of a teacher. In grades three through seven a native Spanish-
speaifing teaqher gives thirty-five minutes of iﬁstruction in
Spanish daily and all Spanish:speaking children are required to
take this instruction. In grades eight through twelve, the time
= ié“%ncreased to fifty-fivé or sixty minutes per day and Spanish-
S becomes elective. About thirty percent of the Spanish—speakiﬁg
youngstefs have been electing to continue Spanish-8 beyonq the

seventh grade.
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A second program of greater-scope and ambition than Spanish-
S is being éried at the Coral Yay Elementary School in Dade
County. This schodl is attended by approximately equal numbers
of English-speaking and Spanish-speaking children;‘ In the morning
session, all chiidren receive instruction ﬁhrqugh tﬁéir nother
tongue, whether French or Spanish. In the afternoon session, the
children switch teachers and languages. Materi:l that was learned
in the mother tongue in the morning session is drilled in the
second language in the afternoon with different problems and illus-
trations. All teachers in the program give instructién only
through the l;nguage which they speak néti?ély. fhis is true
whether the?r native language is the mother‘gzhgue or ‘the second
language of the caildren with whom they are workingf All of the
teachers are trained in éecond language teaching metﬁoaology.

Time is provided during the school day for each pa! - of teachers,
one Spanish-speaking, the other English-speaking, . gpare the
joint lessons fﬁr the two groups of children for which they are
responsible.

In the fifth and sixth grade,rsome groups and entire classes
o?_?nglish—speaking and Spanish-spealcing children have been mixed.
With these groups there is no daily dividing of the school day
between the mother tongue and the secend lang;a;e. Instead,
instruction is offered exclusively in one language or the other,
altérnately, over varying spans of time from a few days to as much

as three weeks.

Since this program has been in operation at the Coral Vay

1
!
‘
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School a careful check has been kept on progress in basic skills

~

and in the children's ability to learn through the second lan-
guage. Testé, SO far, have shown that achievement in basic skills
is no less despite the fact that the children are receiving
instruction in their'native language for only one half of the
school day. Differences between the ability to learn through
the mother tongue and the second language have diminisned each .
successive year. In this, the progress of the Span:sh-speaking
children has been somewhat more ruvid. .
The Coral Way Bilingual School Program, at approximately
mié-point in a six-year plan, is still considered experimental.
The test results obtained thus far with the children in this pro-
gram do seem to indicate that they are becoming bilingual through
the efforts of the school. The assertion made near_the begin-
. ning'of this discussion, that the development of bilingualism
without the school appears, under certain conditions, to be a
possibility, requires elaboration at this point. A brief look
back at each of the schosls reveals some common facgors.
\ To begin with, there is strong home and community support
for the schools and their languhge progranm. It would‘probably
be safe to say that in every individual case, the child is
enrolled at the school specifically because his parents want for
him the opportunity tg become bilingual. Secondly, the child's
association with ﬁhe second language embraces the entire length
of his-p£imary,—in'many cases his pre—prim;ry, and secondary :

schooling. The second language is introduced early in the child's
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school career and the opportunity to continue without interrup-
tion until the end of secondary school is present. A third
common factor is that orly in the very earliest stages ::Ls the -
language treated as a study for itself. The second la\nguage‘\
rapidly assumes the role of a todl, a means of learning other
subjects. A fourth cénd'i.tion' that is present in each of these
situations concerns the population'of the schaol and/or the
immediate community. In every case the children come into con-
tact with classmates who are native-speakers of the 1angua§e they
are learming or they have other 'c;pportunities to come into con-
tact with the language in the community. It would be difficult
to assess positively the effect or importance of this last
factor, but there can be little doubt that it ser.ves as a pover-
ful and irmediate incentive for language learning.

Admittedly, the situations of these schools are unique in
mans; respects and, obviously, all of the conditions that favor
the development of bilingualism in these schools cannot be repro-
duced in linguistically isolated areas. Manj of the linguisti-
cally isolated areas already ﬁave long-sequence foreign language
. programs which have the firm support of the community: The one
possibility that has not yet been exploited nearly enough is the
use of the second language as a medium for instruction. liounting
evidence shows that children not only can learn another sub'ieg:t
through a second language, tut that this use of the language is
one of the best ways to acouire it. loreover, the use oi{ FLES as

a medium of instr.u?:tion seems the only logical and possi;tale way
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{0 fulfill the hopes of thos‘e interested in FL®S for a larger

; .rtion of the school day and, at the same time, to resolve the

misgivings of the general curriculum specialists who are con- .
cerned about the fragmentaticn\ and crowding of the elementary |
school program. Language, even a second one; is primarily a ‘ | )

means to other ends. Vhen FLES is used as a means, it will gain

its own ends.

Dr. Virginia Spaar .
_. Columbia University P

5 B
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BILINGUALISM-~IN THE LITERATURE

Bilingualism is a major educational concern as it is a grov-
ing phenomenon.in Africa, Asia, Latin America, and Canada as well
as a political problem in many areas-in the world. The literature
and research on bilingualism present several difficulties as little
sustained or systematic basic research has been done. " Much of what
has been done involved small groups or individual children without
isolating factors other than the bilingualism which might affect
the results of the study. Too often the children studied have~come
. from extremely culturally advantaged homes or from culturally and
economically disadvantaged ones. Bilinguals have been defined
differently in varioug studies, and the selection of bilinguals has
even been made, in soéé\studies, 6n the basis of_their surnamese.

Ainother problem isFRresented by Martin K. Chen who says,
"Despite the profusion oflstudies in bilingualism however, our

\ .

understanding of the naturé\and effects of bilingualism remains

fragmentary and limited. This\ is so because with the. exception of
a relatively few studies, the resea ﬁers have failed in most cases
to isolate bilingualism as a variab}e from~its larger context of

biculturalism."! James P. Soffietti in an articl titled "Bilingu-

i

alism and Biculturalism" indicates that most of the practical

Liartin K. Chen, "Intelligence and Bilingualism as Independent
Variates," The Journal of Experimental Education, Vol. 33
Spring, 1965, p. 2L3.
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practical situations referred to as "bilingua;" involve more than
the "habitual use of two languages." There are not only two dis-
tinct patterns of "lingﬁistic haBité," but also distinct patterns
of "cultural habits" in‘all of tﬁeir anthrépoli%ical meaning. That
is vhat he refers to as "biculturalism."2

In addition to the~prob1ems of bilingualism and biculturalism,
there are two distinct tyﬂes of bilingual speakérs. A compound
system is one "in which two languages constitu£e simply two differ-
ent ways of encoding the samé set of referential meanings" while
the coorqinate systeﬁ is one in which "th: referential meanings
encoded in the two langu;ges differ-to a considerable sense-"3
"Compound bilinguals tend to mix the wordg and constructions of one
language with anocher within the same septence," says Donald G.
Lugas, head of the Conservation of Multilingual Resources branch
of FLICS. . "Coordinate bilinguals speak two languages indépendently
of each other."h

In discussing the effects of‘bilingualism on nativeylanguage
. skills, one should distinguish betweeﬁ children who speak one lan-
guage at home ;hd must learn another to use_in school and in the

community; and those children who are given instruction in a second

2
»

James P. Soffietti, "Bilingualism and Biculturalism," Médern -
Language Journal, Vol. LL, October 1960, p. 275.

’N. L. Gage, editor, Handbook of Research on Teacking, Rand

MclNally & Co. (Chicago) 1963, p. 1065. .

h"Elil'mgualism and Language Learning," School and Society,

Vol. 95, Summer 1967, p. 29k.




language at school, but whose ‘native language is the language.of

e

the community amd of the school.

J. Vernon Jensen in discussing the effects of childhood

bilingualism rel‘ers primarily to studies of children of the former
_types when. h‘e repor:ts that,- "Many observers and investigators con-
clu‘de that childhood bilingualism, forced or voluntary, results in
many disadvantages. Numerous handlcaps may accrue to the individual
in his speech development, over-all language development, intelli-
gence and educational progress, and emotional stability. "5 'He further

!
‘states that in learning more than one langusge.people fall short of

~a

completely 'correct articulation! and pronunciation in one or both

languages and gives the ‘following as problem'a;re'as: yariations

in breathing p.tturns, voicing habits, aspiration, tension, general
movement of the speech musculature, placement of the tongu.e, length
of vowels, stress, rhythm and intonal pattems, -and tranqxtlons __.,i;_.“_’

6

between sounds. "
- In cases where’the native language is the lan@uage of the com-
munity and the school and pupils are given instruction in a second
language, there are some studies concerned with achievement in the
native language. Esther Worl Lopato, in an unpublished Ph.D,
dissertation at New York University in 1961, found that no adverse

effects on school achievement. of thind grade children resulted from

instruction in.conversational French. Similarly Johnson, Flores and

E»J . Vernon Jensen, "Effects of Childhood Bllinguallsn, " Elementary
English, February 1962, p. 133. \

6Ib1d. p. 133. . : ﬁ
!
|
|
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Ellison reported in the Mouern Language Journal in 1963 that they

found no adverse effects on school achievement of fourth grade
pupils resulting from instruction in conversational Spanish.
Research on bilingual children whose native laaguage is nrot
the school language "has generally shown that they suffer from a
language handicap when intelligence is measured by vert: " lests.

. Some evidence has been produced to support the hypothesis that

Ne

the lahguagé handicap of bilingual children decreases as they pio-
gress thrsugh séhool: The present study provides evidence ‘that
supports both conclusions and introduces the possibility that a

" bilingual énvironment may be an asset to verbal proficiency in-the

v

intermediate grades."7 ;

In the spring of IQ6S, an interesting study was reported in
California with Chinese-American junior high school children on the
relationship between intelligence and bilingualism. The'poss}ble
effects of biculturalism were c;ntrolled by using only children of
Chinese parentage. ﬁsince the entire Chinese community belonged
to one natives' guild or another, even th; most Americanized
Chinese homes in the area maintained Chinese customs and beliefs."S

‘. The "most striking finding in this studyﬂis the fact that when

7Jack E. Kittell, "Intelligence Test Performance of Children from
\ . Bilingual Mnvironments," The Elementary School Journal, Vol. 6L,
' I‘!ovember 1963, P 76.

8Martin K. Chen, "Intelligence and Bilingualism as Independent
Variates in a Study of Junior High School Students of Chinese

. Descent," The Journal of Experimental Education, Vol. 33, No. 3,
\ . Spring 1965, p. 2LL.
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intelligence and testing condition‘are both held constant, the
monolingﬁals are superior by far to the bilinguals iﬁ both reading
comprehension and réading vocabulary."9 Mr. Chen, the author,
explains this by saying that the bilinguals who have to contend with
two languages that are strﬁéturally different have had less time to
progress from syncretism to ana;ysis, while the monolinguals are

more successful in making the transition from the whole to the part.

He makes the following recommendation, "In view of these conclusions,

" B

it is sgggested that for languages which differ greatly from Inglish
syntactically, the introduction of a second language in the élemen-
tary curricula be delayed until ;uch a time as it dén be demon-~
strated that the children have learned their Fnglish skills reason-
ably.well...Earlier introduction~6f such a second 1§nguage might
hinder tﬁe children's efforts to mature beyond the stage éf Qerbal
syncretism to the detriment ofhtheir total psychologi;al develop-~

ment,, "0

Host of these studies have related the effects of bilingualism
to some phase of the reading process. Harold D. Love reported in
the Journal of Developmental Reading a study "concerning the effects

of bilingualism on the initial hearing and observation of dgwora,
3

and the effects that the auditory and word discrimination skills

" would have on the performance of'the child in reading and spelling."11

9Ibid. p. 2L6. ,
LOartin K. Chen, Ibid. p. 2L9

11Harold D. Love, "Auditory Discrimination,'Spelling and Reading with
Bilingual and Monolingual Children," Journal of Developmental
Reading, Vol. VI, No. 3, Spring 1963, p. 212. - .
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The experimental group consisted of fifteen public school students

in grades four and five in Thibodaux, .Louisiana who spoke French

23

and English. The coatrol group of the same size were Engllsh

" monolinguals from SOuth Central Louisiara. "The experlmental )

57

s R

N group made significant gains only in auditory discimination

T,
et S -
——

T~ skills over the control group. There were no significant gains

made by either grouﬁ\iQ> spelling. Significant gains were made in

reading by both groups."f2

"In another study with one hundred sixty-four children from
six French schools of Montreal, the effects of bilingualism on the

intellectual functioning of children and the relations between

bilinguélism, school achievement, and the student's attitudes to
the second language cormunity werée examined. "Contrary to expec-
tation, bilinguals performéd”bettqn than monolingugls on both
verbal and non-verbal parts of the tests. "3 The rsport con-
cludes that the str&cture of the inpeilect of the bilingéals

< appears to be more diversified than that of the monolinguals, and

the bilinguals, instead of suffering from 'mental confusion' or
a 'language handicap' are profiting from 'language asset.'
The trends which seem to appear from the mass of experi-

mentation ﬁith bilingual a¥ﬁ¥1nonolingual chiidren_and the effect

of bilingualism on native language skills seem to depend upon

127pi4., p. 21L.

13Elizabeth Peal and Wallace m; ﬁambert, "The Relation of
Bilingualism to Intelligence," Psychological Monographs:
General and Applied, No. 546, 1962, Vol. 76, No. 2L,
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vhether the native .language is the language of the home; tut not
of the school of community; or whether the native ianguage is the
language of all three--the home, the school, and the community.

In cases of the former tybe, bilinguals séem to be at a disadvan-

‘tagé; in the latter 'situation, there seéms to’be no adverse effect

of second 1anguag; instruction and there may be ce}tain advantages.
The same sort of trend is evident in the effect of bilin-
(3 i - .

gualism on the child'suemotioﬁ;f attituéés. Mr. Frank M. Cordasco

discusses the effect of American education on children whose

_hative language is not Inglish: "In its efforts to assimilate all

of its charges, the Americgn schdblyasgaﬁltéq‘(and, in consequence,
very often destréyed) the cultural identity of the child; it
forced him to leave his ancestral‘lénguage at the schoélhouse
door; it developed in the child a haunting ambivalence of language,
of cultuge,.pf ethnioit&; and‘oé personal self-affinnation."1h

In exploring the édVersq effects of bilingdali%m,'b; Vernon

Jensen had earlier :tatea, "It has been asserted by many that

" the bilingual child .nay develop ‘serious emotional instability and

social maladjustment. His frustrations arising from his ineffec-

tiveness as a communicator, and ridicule and teasing which

society ‘may direct at him may be very damaging to him, particu-

larly if he 'is a weak personality to begin with."ls

~

1EFramk M. Cordasco, "The Challehge of the Non-Englisb-Speaking
Child in American Schools," School and Society, Vol. 96,
No. 2306, Marc¢h 30, 1968, p. 199. -

155, Vernon Jensen, "Effects of Childhood Bilingualism,"
- Elementary English, February, 1962, p. 136.
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On the other hand, the monolingual child who starts iearn-
ing a second language within the monocultural setting seems to
be affec?ed quite differently. According to James P. Soffietti,
"A person léarning a second language in a monccultural setting
will not.automgticaliy learn a whole new set of cultural patterns
and develop cultural conflicts or accents....Rarely do his mean-
ings exterid beyond the simple denotation to include emotional
‘ and.bognitivg associations common to all the participants in the
culture where that particular language is spoken...Learniﬁg
French or German or!eru; in a monocultural setting will no more
crea£e problems‘;f intellectual and secial nature than learning
Espgranto.@16

The effects .f pilinéualism are important in our country, but
are even more critical in the developing countries of the world. .
Fgw people in those countries can use their native language in
school. Most of them have to learn a second language to 'communi-
catevat gove;nmental leQelé, and for some, the language of instruc-
tion in higher -education is their third language.

There have been sqveralﬁinteresting attempts within the
United States to teach a variety of subjects in a foreign lan-

T

guages Several'programs of instruction in Spanish for native

»

Spaniéh-speaking children are being done in Florida and in the

Southwest; some of these ére: Del Rio, laredo, New Mexico, San

~

T James P. Soffietti, "Bilingualism and Biculturalism," Modern
Language Journal, Vol. Lli, Octoher 1960, p. 277.
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_Antonio, Zapata, Edinburg, and El Pago. Most of them involve
instruction in Spanish with English béing introduced gradually as
a second language. .

At the high sphool level, a movement is underway to intro-
duce studies in a variety of subjects with a foreign language as
the language of instruction. Arthur J. Cullen in the April 1948
issue of the National E@ucation Association Journal suggesﬁs that
"after two or three ‘years of studyiné a foreign language, high
school students get the option of.studying history, biology,
mathematics, and-other subjects in that (the _second) language
rgtﬁér than continuing with adv;nced grammar and compdsition_or
literature."}? He confinues, "hen tha héppens;-and it will--
the student is becoming bicultural; htsfbilingualiﬁm is opening
-the door to a better understanding of different values, approachus
and ‘reactions among different cultures and different ways of »
thinking and expressing his thoughts...fhe goal of foreign lan-
guage study must not be merely bilinguaiism; it must include
biculturism. The vocabulary, grammatici} structure, and stylis-

tics of' a language as revealed in subject-matter courses will

provide insight into the philosophy, attitudes, and drives of the
people who spezk it.":8

N

"The FLICS project will try teacliing subject ratter courses

LTArthur J. Cullen, "A New Option for Foreign Léngxage Students?"
National Bducation Association Journal, Vol. 57, No. L, April,
1968, P 13.

Brpid., p. 13.
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in foreign languages, as well as reviewing the methods nou used
to teach PEnglish. to non-English speakers and to teach foreign lan-
guages to students-whoée mother tongue is Ehglish."l? )

Three rather new developments are underway in the {ield of

bilingual research. In.addition to the language problem,. "FLICS

will examiné the socio-psychological and attitude problems gener-
-

_ated by teaching subject matter in English to students whose mother

tongue is not English. 20 . . .

A second deVelopﬁept is a number of proposed bills in Congress

" to deal with the problems of the non-English speaking child. "The

<

Scheurer Bill (H. R. 98L4O) provides a practiEablg vehicle to con- .
‘froﬁt the critical needs of the non-English-speaking child. It .
provides for planning and development of'programs..ghnd dgveloﬁ}

\ ment and dissemination of special instructional materials;.e.

“intensive early childhood programs and bilingual and bicultural
education programs for elementary and secondary school children

to acquaint students from both English-speaking and non-English-

speaking Homes'with the history and culture assnciatbd uith earh - .

.

languageo oo ';21
The third development is a new inteinational center on

bilinguafisy established at Laval University in Quebec, Canada

19"Bilingualism and Language Leaning," School and Society,

Vol. 95, &lmm.er, 1967, Pe 29h0 ‘
201bido, Pe 29ho . 3 K
2Ly ank Ji. Cordasco, "The Challenge of the Non-English-Speaking

Child in American Schools," School and Society, Vol. 96, -

No. 2306, March 30, 1968, Pe 199.
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under a $1;00,00,0.90 grant by the Ford' Foundation. Professor il.

F. Mackeir, dire;:tor of the university's Division of Pedagogical

Linguistics, and a leading authority on bilingualism, will head

the staff. -They plan to conduct research on "linguistic factors
_ in second-language learning and-use."@2 The center will also

serve as a clearinghouse'for worldwide information on problers of

bilingualism.

Carol-J. Fisher
Dearborn Public Schools

’ 2ZInternat".ional. Research Center, School and Society,

Vol. 95’ ,'&_mme.r, 1967’ p- 29l.
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ETHVIC GROUPS AND LAIGUAGE NMAINTENANCE )
Efforts to bolster the ilational Defense through inereasing
the foreign language proficiericy of American citizens bréught a
paradoxical éituati&n:into a sharp focus: while vast human and
. material resources were being marshalled in an effort to bring
the national foreign language cuotient from near zero to a level
. " which mast still te considcred minimél, little attention was
. being given to preserving or ‘exploiting the impressive lingnistic
reserveir still_availabie,'in spite of pérsistant neglect, ;mong
some 20 millign‘Amefican residents-bf foreign birth or extraction.l
An- oversimp‘ified appraisal of the past and present situation
suggests that the linguistic and cultural orientatlon of immi-
. grants represgnt'positioning at either of two extreme poles with
ho provision for-gradual transition.” One pole, typified by total -
linguistic and cultural segregation resulting in native language
maihtéﬁhncq and the preservation of ethnic identity, provides )
little Bpportudity for acculturation and masteny of English. The
.other pole, typified by total immersion in,the Fnglish speaklng
'sphere and in American "values" results in res1dua1 language °

malntenance and rejectlon-of ethnlc identity.

The latter polarity, long dominant in the United States

Vv

v

For an over-view of the problem see Theodore Andarsson's, "A
Hew Focus on the Bilingual Child" and Joshua A, Fishman's, "The
Status and prospects of Bilingualism in the United States." Both

artlcles appear in the Modern Language Journal, Vol. XLIX, No. 3 .- ¢
tiarch, 1965).
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5 not necesswrily to be construed as the by-product of an

b

‘ i insidious chauvinistic design. It is cited rather as an observ-
able phenomenon explained at least ir -art by the possibility
tnxt the nowcomer to the United States (and his offsprings)

reaciing posisively to the new environment are not unwilling to

ceocunb to the seduction of the promised land.

- . . The massive and, in some cases, total erosion of ethnic
identity manirest in the second and third generation American,
15 due in part perhaps to the fact that preservation, thereof,

i g vas often not totally a matter of “choice for the first generation:

. . b

o "+ segregation was perhaps less a manifestation of a desire to pre- '

aerve the ways and customs of the "old country" than a necessary

Y -

grouping for golijarity in the midst of the hostile and often

> -
imperatr-ble mainstiean of American life.?

- - A

, ) ~ ~ ’

, The isolation of first generation immigrants often insured

S peme——

-~ Ny rative language ';"na}'ntehance to such an extent that little oppor<
- _funity vas available for learning English as a second language.

. )
'{?}e cslturally isclated "£oreigngr" thus found himself further
disad‘éé;:ta:ged ty a’ language barrier-as he tried to assimilate
intd ihe Arerican eccnemic scene. Limited command of ﬁxglish was
often intarpretad as the stigma of inferi.or cultural development
a;mi of incapacity in the economic area. A person speaking

poy

haliing or “peculiar" English was often assumed to be "tackward"

e poing is developed by Chester C. Christian, Jr., in "The
. Accsliuration of the Bilingual Child," Modern iangu_age Journal,

: Vols - ¥LIX, %o. 3 (March, 1965), p. 160 ff.
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and poor.

We show our disregard for other languages by not
learning them. We tend to equate Hispanic culture, for
example, with the underdeveloped, disadvantagéd standard -
of living Spanish speakers among us without taking -
thought as to vhat is responsible for this depressec living
standard. It is the culmination of irony that where
Spanish-speaking childrén are at an age that would make it
easy and relatively inexpensive to help them to maintain
and improve their language we do all we can to destroy it.3

It is no wondgr that the second generation (and we include .
in this group the young immigrant of school age) responded to the
socialization process with such intensity as to willfully reject
the parent's cultural and linguistic heriff.agg. A systematic
analysis of the erosion of cultural and li{nguistic Qallegiance in
the ethnic commnity is elaborated by Fishman.t Except for the
limited number attending ethnical (often-denemination) schools, the
great majority suffered through the trauma of attending the American

school and surviving the experience of bging exposed to instruc-

tion in the different :subject areas in an idiom which, at first,

they understood with difficulty or not at alle The operation,

though painful, was usually successful--and recovery from the old,

>

debilitating ethnic ties was most often complete and irrevocable.

By birth, he must speak the lapguage of his parents,
because he-has to communicate with them. By law, he must
speak English, for he has to spend at least ten years of .
his life ir a school system in which English is the only
medium of instruction. To the extent that he svifers as a
result of the concomitant pressures put on him, he ic a
victim of this social situation into which he has been

3Anderson, op. cit., p. 158.
lpishman, op. cite, ppe LL6-150.
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S

born. He himself has done nothing to create it, 'he
doesn't understand it, and we should have no cause for

surprise _when he reacts against his parents or his teachers .
- or both. | .

.

This oversimplication of the process of "Americanization"
typifies the acculturation of "foreigners" duri‘ng 'the period of
extensive immigration from E'urope.‘ Currently, the United States o \
is faced with the problems emerging from an influx of Spanish ‘
- speakers into American society. i {

Coming a little closer to home, we must’ confess to

our seventh education sin: our failure to encourage our
Spanish-speaking children to speak Spanish, as we commonly
do in school and on the playground, and our failure to
respect the great Hispanic culture of which our Spanish ,
speakers are modest representatives. This is part of an
unthinking, inconsiderate, and self-defeating national

. policy to destroy non-English languages and cultures in
the United States--whether French, German, and Spanish,
or Eskimo, Navaho, and Hawaiian.

[N

There are indications that the attending crises are being viewed
3

~
e,

from a different perspective and“ that decisions are being influ-
enced by new attitudes. The folloxvipg arguments are being
adduced:
1. Language maintenance by the respec%;iVe ethnic
groups répresents a linguistic resource which

we can ill afford wantonly to ignore or to suppress.
The following quotation serves to document this position:
It was customary in former times for ethnic leaders

to pleaa for an end to the general apathy which day by day

. was rapidly biinging about the disappearance of cultural
EIChrisi:ian, op. cit., p. 160 .
6 . .

Andersson, op. cit., p. 158: _
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pluralism in America. Today, just as their voices were
being heard less and less in the land, a renaissance of °
interest in modern languaces is manifestly upon us and

a revolution in methodology is yielding impressive results.
It seems clear that much could now be done by the Govern-
ment and by private organizations to lend support t¢ ethnic
grouns in their efforts to maintain their linguistic and
cultural "eritage. Only time vill tell whether this end can
oe achieved ifi a lasting way in our country. The lansuaje
“=acher, through his understanding of the ethnic child's
attitudes and real needs, can play a major role in exploit-
ing this important linguistic resource in the national
interest.? ’

2. The mairtenance of ethnic values, customs, etc., is

Necessary to the irmmigrant's .self-image at least to

the transition point in nis acculturation wher: he

can comfortably eperate with the overlay of American

culture impinging on his personal and social activitiec.
~essothe fact has often been ignored that to human
beings born into any language and culture, that language
and culture represent their ovm existence as human beings~-
their ovm particular war of being human--and that taking
this away from them is in a very real sense an attempt to
take away their lives-~an attempt to destroy what they are
and to make them a different kind of being. This is true

even when they are willing to assist in this process of
destruction.

3+ America 1is strong and will tend to grow stronger to
the extent that the pluralistic nature of its society

is encouraged -as a means of ‘counteracting the homog-

enizing effects of modernism, media, automation, etc. .

il

erard J. Brault, "Some Misconceptions about Teaching American

Ethnic Children Their Mother Tongue," Modern Language Journal,

Vol. XLVIII, No. 2 (Febrary, 196)i),.p. 7L.

Senristian, 1bid., p. 160. .
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. Heretofore, the problem of the acculturation of the .
bilingual child has been considered largely a local problem.
It has recently betome a problem of national concern largely
because of its intimate relationship to other national pro-
-grams--with the civil rights program, the war on poverty,
the attempt to establish equal economic opportunity for
everyone, to adjust to automation and to the disappearance
of jobs except for the educated, and to the betterment of

, our image abroad.?
Endorsement of the above tenets has resulted-in major curricu-
> - ] . - .
lar revisions, impressive at the prototypicéi levels, involving

.

the following:
1. Beginning of subject matter instriction in the native
° language thus removing the language barrier as an
obstacle to lear .ing. )

Nevertheless, educational practice in the United
States supports the 'ethnocentric illusion' that for a
) . child born in this country English is not a foreign lan-
guage, and virtuaily all instruction in schools 1s through
: the medium of Fnglish.l0

2. Gradual shift to English as the language of instruction

2

. as a means of mastering English as communication too.
3 Continuing some,course work in the native language as a

means of insuring foreign language'maintenance.11

3

9Christian, ibide, p. 162
104 Bruce Gaarder, "Teaching the Bilingual Child: Research, Develop-

- . -+« 7--— -ment, and Policy, Modern Language Journal, Vol. XLIX, No. 2 °
(March, 1965), p. 166.

L1lFor fﬁrther detail on curriculum design "and content see Andersson,
ope cit., pp. 158-160, Gaarder, op. cit., pp. 168, 173, Pauline M.
Rojas, "Instructional Materials and Aids to Facilitate Teaching the
Bilingual Child. Modern Language Journal, Vol. XLIX, No. 4 (April,
1965), pp. 237-9 and the reference to mgterials available for
Franco-Americans in Gerard J. Brault's “§ome Misconceptiong Atout
Teaching American Ethnic Children Their rother Tongue," liodern
Language Journal, Vol. XLVIII, No. 2 (February, 196L4), p. 6§

% \
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L. Providing a greater latitude for dialectical differ-
ences apparent in the use of the native language.

The dialectal traits oi immigrant languages are, of
course, grossly exaggerated by many language teachers who
fail to appreciate the essentially diverse nature of lan-
guage and the artificiality of standardization. Dialectal

. pronuneiatign, which is doubtless the major source of

irritation for teachers, is hardly a phenomenon restricted
to immigrant languages.l2

In the opinion of the writer, the puristic attitude of
Frehch teachers in ihe States has to a great extent resulted
in the unfortunate neglect of Freﬁch-speaking Canada as a
vast cultﬁral and-linguistic resource.

5. A systematic cross-disciplina}y'atteﬁpt tg"expos; the
student to the signifiéént features of his native

«

cultural heritage (historical, social, anthropOIOgicél ~

- N - /

as well as literary) with special emphasis on dispell.-

.. ing the myth of denigrating sterotypes.

i That such a curricular design will facilitate acculturation

while insuring lansuage maintenance is unquestionable. The pro-

cess can be further vitalized if an element of reciprocity is

involved, if the American student gives- token that he is willing

not only to accept the foreign speaker but even to meet him half-

- e -—-— ¥y, that he is anxious to respect the latter's cultural heritage e

and share his language experiences in the foreign idiom. In this

sense, learning a foreign language becomes a societal function.

LBrault, ibid., p. 66.




<«

-~

Identifying and‘"qualifyiné" teachers of the appropriate ethnic . '
/ A 'group needs fh; attention of the profession as an .important step
'to facilitate student-student and student;teacher interaction.

“ We presume that the earlier the area of commonality is

identified the better. Ve submit that the early grades may not

be too soon. -

. " Dr. Roger A. Pillet
University of Chicago
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Section IV

WHAT IS THERE TO BE SE7H IN THE CRYSTAL BALL?

-

In any attempt to engag; in educational conjecture concerning
the future of FLES, it should be noted that both idealisn and
imagination are needed. This secpion provides a wide range of ideﬁs '
about the future of FLES.

In the first essay, a’proposed plan for foreign language
instruction from the kindergarten lével to the college level
is developeds This might be a sté?ting point for getcipg natiohal

consensus on the scope, sequence and content of foreign language

‘instruction. -

The author of the second ar£ic1e examines the seemingly
prophétic theories of Marshall lMcLuhan. Foreign language' educators
may profit from an explorati;n into the multi-sensory world he
depicts with an eye toward discovering the child!s present and
fo+-re needs and then, making pro§iéion to meet thes¢ needs.

The au;hor of the third paper focuses upon the FLES class-
room of lggz, unveiling a wide range of the materials, equip-

ment and "educational immersion" which may or may not be in

store-for the FLES pupil'bf the future. How do you view the

FLES classroom of the future?

G.'LO




The Sequence - Kindergarten to College ‘

In preparing this sequential development of Foreign Language
from Kindqrgarten through the University level, it has Bé;ﬁ the
authors' aim to demonstrate the future role of FLES in a well-
articﬁlated foreign language prégram.

ilany educators still feel that the value of FLES is questlon-
able, however, this is a short~310hted view of what should be one
indispensible link in the chain of articulated language develop-
ment. For FLES can only contlnue to be effective if 1t truly

{
links the introduction of language learning to the more sophisti-

cated and purposeful acquisition of the basic- skills.' Therefore,
it has been our purpose to remove the focus from FLES alone and
give an overview of FLES 1n its proper perspective as a 11nk in

this chain, or sequence.

Our proposed sequence will consist of the following levels
of competency:

K)
1) Pre-Level I
2) .

3)
L) Level I
5)

6) '
7) Level II
8)
9) -
' 10) Level III

11
12 ; Level Iv
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i -,.-_....._ ;i; "Level V (Phase A)

{gg Level V (Phase B)
PRE-LEVEL T

This initial stage of language learning will be designated .

as a "language lead-in" and will serve as the basis for behavioral

dévelopment or a prelude to the commencement of liétening and
speaking skills‘as presentéd in the dialog-centered materials .
presently available for Level I |

- The authors feel that the K-2 sequence should bé devéfed to
experiences that‘willitake fullest_advantage of the commonly
accepted psycholinguistic construct that the pre-school child
possesses the kinetic,ability to produce the necessary sounds oE
any or all languages. This ¢bilit;, which declines by the age of
six, is impervious to interference from the native patterns not
yet fully imprinted. There{;re; the activities of Pre-Level I
will be designeg'to reinforce thos. sounds peculiar to the phonemic
system of the garget language.

Concurrent with these activities, the learner will be

systematically bombarded with tightl& Strucﬁhred drill wvhich
must nct be considered as communicative in nature. In other
words, the phonemic patterns of the language are being imprinted
at the pre-cognitive level. WNelson Brooks alluded to this
incOrﬁS}ézg;; of structured drill at the earliest possible stage

in-his statement that structured drill makes no pretense of

being comminication. "It is exercise in structural dexterity

i
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undertaken so}ely for the sake of practice, in order that per-
formance ;ay become habiéual and automatic." (1960)

This tenet was initially expressed in the findings of
Gesell (1940), in that language is first of all "play" or a-
social respo@se without a specific communicative aspect.

In preparing the learner for Level I, the authors feel that
the sbove nay'hological construct is in accordance with what
.M;ller, Galanter, and Pribram (1960) have called "meta-plans."
¥hile the meta-plan must be kept in mind as the integrai whole or
Gestalt, the parts of -the whole, i. e+, the phonemic system of
the second language must be systematically presented in order to

©

provide the foundation for the "plans to generate plans" of
grammatical usage. ‘ .
LEVEL T

Level I will consist of a continuation and expansion of those
items and activities introduced in the pricr learning phase. For
the first time the learner will be introduced to structure pat-
" terns in basic dialogue form as a means of interpersonal communi-
cation. In this level the learner will be expectdd to manipulate
the comron form patterns which constltute the basic building
blocks of the structure of the language. Only linguisgtically
sound and culturally valid items should be used.

Near the midpoint of this level, the learner will be intro- -~
duced to the basic sound system of the&language through the
alphabet to acquaint him with the orthographical configuration

of the language before viewing the written word.
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The skills of reading and writing will then be introduced
sirultaneously by utilizing only structures whic:. the child has
previously mastered. /

If at the end of this level, a child ean, as Nelson Brooks

states in Langpage and Language Learning (1960), “recognize and

employ correctly the forms that are appropriate," then he is

rnady’to embark upon the stream of Level II.

~LEVEL:II

nevel IT must, of necessity, begin with a recapitulation of
ail previously acquired habits, but this is not to be construed
' as\a "dejd wu" experience but rather a broadened and expanded
basis upon whick the leamer may continue the development of the
four btasic skills.

The role of listening and speaking is not diminished; reading
continues to encompass only_;;Eé;ial previously mastered; and
writing will involve.dictation, completion, and recombination of
drilled oral patterns.

Structure is continually re-entered and reinforced with
explanation in the mother tongue only when necessary for compre-
hension.

at the end of Levei II, the learner is expected to bé adept
and efficient with ail structures in his immediate linguistic

environment.

LEVEL III ‘. ) e —

The advent of Level III should find the student totally
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immérsea in tﬁe lanéuaée.- From this point he should be able

to follow the spokeh languaze at a moderate pace, to demand
clarification or explanation within the bounds of learned struc-
ture, ané to assume the resbqnsibility of originating new avenues
of discovery.

‘ Now that the learner has acquired a substantial degree of
facility in the four skills, the teacher should assume the role
of an equal partner in the educative adventuge leading the stu-~
dent into a deeper understanding of the total culture of the
people whose language he is acquiring.

His command of the structure of the language is now such that
the use of grammatical analysis will be beneficial to the height-
ened control and manipulation of his language schemata.

Until this point, the learner has existed within the bounds
of an adequate but artificial environment whiich sought to synthe-
size the trﬁe culture.

The learmer is new ready for an advanced placement progran
which wiil transport him for progressively longer periods of time
to an educational institution in French Canada which will partici-
pate in a type of twinning program such as is now in the pilot
stage at the College of Mount St. Joseph on the Ohio under the

direction of Sister Ruth Adelaide. (Mote: See FLES Report 1967)

LEVEL IV _
Level IV will be a phase of continued expansion and further

exploration of areas of personal interest to the learner.
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At this level, the pducational year will be extended for
Ehose-highly motivaﬁed individuals who, accompanied by their
teacher, will take advantage of participating in an educatjonally
sound summ;r foreigﬁ language program abroad. These prdgrams
will coutinue to combiAe study and day-to-day confrontation in_

the natural environment.of the language. -

-

LEVIL V

" Level V will consist of two phases for the singular student
who wishes to incorporate the foreign language into his career

-

goals. -

During the first two years at the university levei, the.
learner will divide his ‘ime equally between his home university
and a cooperative university in France. This will allow for the
acquisition and ‘comparisen of basic courses in both his mother
torgue and the milieu of the secoﬁd language.

The concluding phgse in this sequence of fo;eign language
learning will place the student in a highly speciaiized educatio;al
in;titution of his choice where French is the native language. _4
At the conclusion of his studies, he then might be granted a
bachelor‘§ deéree by the sponsoring U. S, institution and also a
diploma by the French institutior. '

“hile realizing that several facets of this long-range
foreign language sequencze are.still in £he conceptual'stage, the

authors feel that if present trends continue, such as the pre;

viously mentioned pilot program in tvwinning, the several NDFA




4]

- sumner programs for undergraduate prospective foreign language
teackers, and thie l‘ame's_ recent p‘rogram in cooperation with
the Universite CatholAiq'ue de 1l'osst at Angers, France, then it

rmay be that we have actually been conservative in our proJjections.

s

#

Homer B. Dyess
New Orleans, Louisiana

Robert L. Kastner
New Orleans, Louisiana
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PERCEPTION AND MEDIA RE:

- MARSHALL McLUHAN

- : There is more to be learned outside of the classroom than'in

) | it. Books‘are now art fo;;S and, as instruments of Pearniné,

have become obsolete. So claims Maréhall Mcluhan, the énldite,
insouciant prophet\of the age of electronic communication. He -
&set a number of scholars, educators and "ad" men on thgir ear (also . -

<

eye, nose and throat--if we adhere to his multi-sensory approach)

with the publication of The’Gutenberg—Galaxy, Understanding Media:

The Extensions of Man, ‘fhe Medium is the Massage, and a number of

‘articles on mass communication media. He has challenged the power
of the printed word, fhe’efficacy of books to educate and most of
the hallowed traditions and revered foundation§ of educational
dogma. The proiific Mr. Mciuhan has evoked or pro&oked a wealth
of response. Even his most sincere detractors, however, grudg-
iﬁély, credit McLuhan with shedding light, rousing interest or at
ieast alerting the academic world to the unique quality and import . o
6f electronic communication media. Not that he has addressed him-
self solely to the acaqemic,éommunity. Though he has paken dead ‘
aim on the business of education, his tﬂeories have implications
for any area involving communications. Indeed, he applies his-
theories to every aspect of daily life.

To paraphrase Mcluhan without making a judgment on what he "

is saying is not eas?. . But, in short, oversimplified form, the:

basic premise of McLuhanism is that our society and those of the
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past have-been influenced more by the media employed than by the
content conveyed (He includes any infonnation;purVeying article’
such as clothing, clocks, money, etc.). All media are extensions
of one or more human féculties. The ax is an extension of the
hand, the wheel of the foot, the book of the eye, the radio of the
ear, and T. V. of the central nervous-system. Iﬁ order to undert
stand chiange, we must understaﬁd the way in which these media

function as environments. The extension of one of our faculties

alters the relationship and balance of the senses, our performance

and reactions and finally, the way in which we view the world.

This is the importanée of the medium itself.

The alphabet and the printed word, an extension of tﬁe eye,
overthrew the dominion of oral communication and completely
altered our sensory balance. We becam; visually oriented--to see
was to believe. Spoken language was no longer the §ole medium
for the exchange of ideas. It.was now possible to eXperience the

stimulation of another man's thoughts without direct contact.

&
¥

Individualism, the priVate‘viewﬁoihi,'non-invoiveﬁent, and detach-
ment we;e a result. WYe could observe from‘a distance of both
time and space experience without becoming involved. THE WRITTEN
LANGUAGE AND PRINT SIéNALED THE END OF THE'PRE-LITERATE, TRIBAL
SOCIETY. "

The prescribed order-of words, one necessarily following

another in a horizontal straight line, exerted an enormous influ-

“ence on modes of.thought and reactions of man to his world. He

poaaslY

now tended to reduce everything to its component parts. The

“

140



"alphabet anq the arbitrary symbols for meaning were the first

steps in the fragmentation of our activities. Step-by-step,
specialism," the habit of thinking in fragmexts, bits and pieces, '
became, literally, the order of the day, as one outgroﬁth of the,
linear order of the printed text. Uniformity, consistency, and
continuity of the sequential linear form led to assembly line pro-
ceéure, developments in the physical sciences and the ascendancy
of logic.

The electronic age has brought us back to the pre-literate
tribal world. What Mcluhan calls its "allatonceness" has remcved
barriers of time and space, throwing us all into a "global
village." The immediateness and community of attention of'elec-

-

tric media have 1eversed the effect of print. As the candidate

tells us, eye-to-eye, his thoughts, we are aware of our partici-

ga%ion as one of a vast audience. Ve are again in-person observers. S
Experienge involves us because we are there. As print prompted

an explosion, T. V. had brought an "implosign." McLuhan states

“that “T; V. involvés all 6T the sechses aid that our electronic or

elec}ric technology has reduced the primacy of the vigual. _——
"S;eing is believing" has now bé;ome passé. "At the high speeds

of electric commuhication, purely visual means of apprehending

the world are no longer possible; they are just too slow to be

relevant or effective."l T, V. demands total involvement--it wraps

lharshall Mcluhan and Quentin Fiore. The Medium Is the Nassahe.
(New York: Bantam Books, 1967), pe 63.
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around the viewer. Viewer, according to McLuhan, is not quite
accurate. He feels that the viewer is in reality the screen on
wnich the meaningless array of three million dots per second which

make -up the T. V. image, are projected. The viewer selects only

a small number of dots to form a picture, supplying what is

lacking to make the image meaningful. This makes T, V. a "cool"
medium.

Marshall Mcluhan classifies all media as either hot or cool.
The cool medium requires involvement, forces the viewer, listéner
or user to fill in the blank spaces of the meager information -
supplied. A hét medium provides well-defined information. llovies
are hot, T+ V. cool; radio is hot, the telephone cool; a photograpl
is hot, a cartoon cool; a lecture is hot, a seminér cool. People,
also, can project a hot or copl image. T. V. commercials are
becéming ﬁo?e and more cool. Story line is minimal; the viewef
must s&pply ite The cool T. V. tephnique'has had its effect 6n
movies and current writing even though T. V. itself .s not regarded
as an influeﬁ;é. _"Eajc;x—_;l;;ﬂt;;iu‘r;él‘c;g—};:};a._f;vs— an ;r—l;iromnent that
is itself regarded as corrupt and degrading. Yet the new one
turns its predecessor into an art form."2 The old media becomes
the content of the new. Movies are the content of T. V., books

vere the content of movies, etc.

In spite of the immediate accessibility of the present

2I-Iarshall Mcluhan. Understanding Media: The Extensions of

Han. (New York: McGraw Hill, 196L), p. ix.

\ 1
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through the courtesy of electric media, we tend to live in the just
past past. % ARE DRIVING INTO TIIE FUTURE IOCKING BACKWARD. It
is this "rear view mirror approach" which licluhan claims i;
especially prevalent in education. "IA an age when even such
staid institutions as banks ‘and insurance companies have been
altéred almost beyond réc;gnition, today's typical classroom--in
physical layout, methods and content of instructiom==gtill
resembles the classroom of thirty or more years ago."3 Inétead
of providing an active involved role for the student who is
participating and wholly involved in his out of school environ-
ment, the educational system maintains the same information
dispensing postu?e as.it“has for generations. The immediate and
total_electronic globalgenvifonment into which the student is'nbw
"pluggéd in" has little relationship to the print oriented, f{rag-
mented, linear school world. The student of the T. V. generation
has not been molded by the tyranny of print. His sense of
balance is not dominated by the visual. It is this non-reality
and lack of currentness of the school approach which ifcLuhan
sites as a prime cause of school drOp—oués. "Young people are

looking for a formula for putting on the universe-participation

mystiocue. They do not look for detached patterns--for ways of

llh

relating themselves to the world, a la nineteenth centary.

3

iiarshall Mcluhan and George B. Leonard. "The Future of Education,
The Class of 1968," Look, 31 (February 21, 1967), p. 23.

LiicLuhan and Fiore, op. cit., p. llh.
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It would appear, if'we are to believe Mcluhan, that we are suf-
fering not a generation gap, but a MEDIA GAP. \

It is the role of the school énd the educator now, he says,
to provide the student with "cool" means of learning; he must bé
self-taught and self-motivated. His motivation will depend on
seeing the relationship between what is available to him in the
schools and what is needed in the world. "The signals ;ay that
something is out of phase, that most present-day schools may be
lavishing vast and increasing amounts of time and energy prepar-
ing‘students for a world that no longer exists."?

that does lMcluhan see as a solution for the school of ihe

future? Of prime importance will be an alteration or shift of

-

the traditional roles of student and teacher with emphasis on

interaction. The teacher will be the director, generating iéger-

est and providing the means and opportunity for the student to

teach himself. Responsibility for learning will rest on the

leamner and there will be a change of emphasis from instruction

to discovery-:not the controlled pre-determined discovery of the

"inquiry’ method" but real probing ‘into unsolved problems. wTwo

way To Ve will aid students in expanding horizohs and in gathering
new experienceg. Computers will not only serve up a diet of per-
sonalized programmed instruction and individual scheduling for
each student but will also assume the role of memory bank. Stu-

dents will focus their attention on the ground rules and premises

O o
Mcluhan and Leonard,-og. cit., p. 23.

-
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of each discipline and little on the content. $ince the accimula-
tion of facts will be the province of a machinz and, theref;re,
immediately accessible wor}dwiée, the use of human memory will
-change. "Ouf electrically~-configured world has forced us to move
from the habit of dat. classification to the mode.of pattern
recognition."6 The age of speciali;ation will have passed and
the lines between éisdiblines‘ﬁill be indistinct. "Paradoxically,
automation makes lilteral education hanéatory.“7 In'spite of the ' Y
fact that Mcluhan has télled the knell of the individualist each
of his re—tribalizedt ﬁotally involved students is going to be
an extremely individual ﬁroduct, his education specific and unique.

In assessing the influence and impact of the McLuhan outlook
on what we are do:ng op,whét we should be doing in education, we
are fared with overload; There is just too much. M. k. has

bombarded us with theory and projection all of which he has given

eqial weight and value. Selective browsing and consumption is

the better part of valér, since it would seem that there may be
other implicationspfor the T. V. generation added to thode MeLuhan
suggests.

John Steel Smith has explored the simultaneousness of modern
media (reading with 7. V. and hi fi on, etc.) "But because of the

complex revolution in communications that has overtaken us in the

- - ’ - ‘ . Y. ~
.Encluhan and Fiore, op. cit., pe 63.

7IIcLuhan, Op. Citey, P~ 357,
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”?past half century, we are able to absorb many kinds‘of instruc-
tion and entertainment, a new variety of experience,: at the same
"time. Simultaneousness has become possible in our dally lives.

It is charaeter’stlc of our cultura."8 These statements cert alnf;
do not refute Mcluhan's premise that the electronic age involves
total sense experience, but it may suggest something other than
his resultant total involvement. One of the basics of
ﬁchhaniS@iis that the immediacy and the sensory impaéf‘of T. V,
has produced a turned-on, involved"generation and ‘has resulted -
in multiisensoxy'experiéndé for §11 viewers. But-poséibly our
turned-on T. V. generation has also learned to tune out to a
degréé unknown and.unnecessary in the non-electric generétion.

If they have experienced total sense involﬁement, pérhaps they
are also prey to an equal and opposite reaction. In an environ-'
ment in vhich the cumulative decibel readings for one day must

. surely exceed those amassed in all of the centuries preceding

thé invention 'of the 'steam engine, évefy human auditory' apparatus -
has had to become'increasingly selective. Under constant bombard-
men§~of the senses we develop a hierarchy of attention, and learn,
when neééséary, to turn off the imput entirely. The ability to

turn off the sense vclume completely has become a requirement of

.
~ 2
vt

life in the eléctronic age. -

W

8James Steel Smith.
(May, 1968), p. 696.

“Simultaneousness," Ehglish.Journal, 57
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Turning out may be only one aspect of electronic media
assault. licLuhan proposes that the effect of T. V. upon the
totality of sensory imput has altered the'visually dominated sense
of balance of the "Gutenberg \lorld" and our young are therefore
out of step in pr{nt oriented schools. Smith feels that some éo“t
of sense rebalance or discrimination affects us all. "ambiguity,
blur, is one of the risks of living in a culture where more than
one set of mental pores are often open at the same time...tle
have all developed, at least in some areas, a lack of mental and
emotional intensity, an ability to fail to register experience."9
Ve seem to have developed passivity. Rather than cope with a
division of concentration, we.sit in electric mid-stream gnd let
the current flow arqund us. Indeed, our attention, much sought
And valued by those who sponsor the programming which inundates
our senses is liée that Scarlet Pimpernel of those olden days of
print--elusive. Ve must be wooed. OCur attention is invited,
solicited, titilated, and coaxed. Are we becoming accustomed to
being pandered to and pampered? "I won't pay aétention unless
you deserve it and keep me intereste&." The hard sell went by the
wvayside because we had learned to tune out. The scft sell has
"become a,boobx trap.

What about the '"now" generatisn vhich has been surrounded b&
this plethora of sens;tion from the cradle.. A tune-out mechdhism,.

-

the age old prerogative of the dreamer, comes as standard

2

9Ib'ld., pp. 698-699.




equipment on every five.year old model who passes through the

school house door. How do we de-activate the device? Ve may have
to take a clue from the pro's of show biz with whom we are in com~.
petition. Note: The high school graduate has been exposed to
15,000 hours of T. V. time tut only 10,800 hours of school time.lO
QR STUDENT PERHAPS CANNOT AND PROBABLY VILL NOT FOCUS HIS ATTENTION

" UNLESS VE W00 AND WIN HIM VWITH A GOOD PERFORMANCE. The time has

passed when we can assume that students of any age know how to or

are willing to concentrate on that which they do not find inter-

estiné.

e are facing as great a change in outlook, receptivity, and
learning patterns ir students who have grown up édfally in the
age of T. V, as those who first matured totally ;urrounded by
literacy. Prébably the change is even greater due to fh; sudden
and almost complete accessibility of T. V. and its ability to con-
dition from tﬁe cradls. Are we, as a consequence of media impact,
losing the ability to concentra®e? st Is it important? e: Is it
inevitable? s+ Will this ability to focus become as obsolete as
that qf identifying an enemy by scent? s« Educators may nct only
have vo decide if their students are now perceiving in a more
synthesized way or are losing the ability to focus on one or two

sets of sensory input, but also, if reversal of these tendencies

is either desirable or possible. Vhatever the decision, change

10John M. Culkin, S. J. "A Schoolman's Guide to Marshall McLuhan,
The Saturday Review, 50 (March 18, 1967), p. 7l.
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in the traditional school organization and approach to teaching

and leaming i5 a necessity. The'captive audience of the school-

room, conditioned to ennui in education, bludgeoned into malle-

ability by grades, and resigned to the notion of the school as -

the only key to learning and success, has revolted.

Changes in the traditional school oréanization aimed at
dealing with the new learner--non-:graded classrooms, team teach-~
ing, teaching machines, individual learning situations, and the
game approachll-—are not really new in the field of education,
;:;ut their increased popularity irdicates an attempt to remove the
status quo stigma from elementary and high schools. The changes
in foreigrf lanéuage instruction :‘Ln the past few years puts those
of us in that. area well along the road to Mcluhan's happy-hunting
ground. The audio-lingual approach, language laboratory, and e
programmed material for self-instruction adhere ‘to his doctrine
in most respects. ‘It is possible for the foréign language student
to become involved, self-motivati;,d and sélf-taught on a multi--
sensory basis. We can aim for the day when all foreign languago
students will be ;bl.e to learn in a natural way in a computer.
controlled, complete foreign language environment.

But what to -do ttill the cybernaut comes. I-iarshall lcLuhgn
is calm and coé]: Lecause ~he has the“secret. Whether or not we

choose to i‘o]_.low his ,cc;mplete route through the looking glass,

-

) “Elliot Carson. "Games in the Classroom," Saturday Revieu, SO
(April 15, 1967) pp. 62-6k.
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he has blueprinted the change in student p.erceptlor. and resuitant
. B educational requirements. Whether or not we.are happy about the

change, whe.t,her or not we think that it is an improvement,
Mthxﬁar_x has 'something to tell us .ahout the ulectric bea?t which
have gnawed away at the neat, ordered bag of all-k.nowledge which

i was once the exclusive property of the educational estabiishment.
Ve may suspect sometimes that this pied piper is lea&:{;‘g us up the
garden path, ("I don't necessarily agree with everything I say," saya
McLuhanj, but his message for those who now purport to cultivate
the.field of education is hOV, this mimute, to adapt what we have
at our disposal, HOW to reach the turnei on or tuned out student
in the present school set-up in which-we mist function. "Cool

L4 ito"

‘aw

09

Virginia Gramer
Hinsdale, Illinois -,
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WEDNESDAY 10:C0 A.M., A 1987 REPORT ON

FRENCH IN THE ELEI'ENTARY SCHOOL

Vednesday 10:00 A. M. is privileged time for fifth graders in
our Towa City Elementary Schools, the time of a special kind of

French leéson and tests. It has been so now for three Years,

since it was in 198l that the spectacular change nccurred in foreign

language teaching and learning, when our schools, like most in the
nation, turned to Computer Assisted Instruction (CAT) and became
equipped with the ne;r mass produced, compact 9010 computer model.
We remember that i',he first bold experiment in this field began
only twenty years ago with the use of the IBM 7010 system'at the
college level in the German language.l The bulky, very costly
complex has since beeﬁ replaced by our present system, which is
a tuwo-part equipment of a fairly small size, easy to handle,
while it offers miraculous efficiency. Part one is installed in
a room that looks very mach like the now obsolete, traditional
language laboratories, with fifty booths,' each one consisting
essentially of an operatinn box, 2laborated keybcard, T. V.
screen and sensitive writing tablet. It may be noted that every
classroom in the school is flanked by such a lab, since CAT

function§ for the benefit of not only foreign languages but riost

LThe exmariment was conducted at thz Thomas J. Watson Research
Center, International Business iiachines Corporatior, and
renarhed by Ee Ne Adams, A. W. HMorrison and dJ. M. Reddy in the
iizznm Language Journal (January 1968).
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of other modern subjects taught in elementary schools.

The IBM 9010 provides what FLES students have come to call’
fondly FEM time {Fly By Myself). During these CAI Wednesday
morning thirty minute sessions; aﬁd as early as their secord
semester of French, fifth graders indeed devglop a stimulating
feeling ;f achievemént and indépéhdence. They can perform a
muftiple language operation by themselves, they can take pleasant
tests as well as rece‘ve im&ediate and accurate information from
the computer concerning their performance. But above all, they
can do individual drilling and.be cbrrected at the proper time,
mistakes being gently but precisely ihdicated by an orange light
blinking at the right moment. 4 sp;cial feature of this recent
model of the computer allows different pace of all spoken words
and accompanying projéction‘pictures without sound or intonation
distortion. Thus, the less alert or slow students are not dis-
- advantaged.

Part two of the equipment (which will be dealt with later)
is in the classroom itself. It is reserved for the exclusive

pedagogical use of the teacher.

0 0

The main tasks of the 5010, vwhich are testing, grading after
scoring, monitoring, summarizing as well as storing data, are
symbolized %y the letters TGMS or TGM which happen to be the
iritials of our highly respected educator, Theodore Gabriel

McSaqur, whose programmed FLES materials have not been sur-

passed to this date. The numerous advantages of the TG method,
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'its emphasis on accuracy and integration of all items have

been often praised. Lessﬁnown,however, but'honetheless as
important, is what has been named the fifth dimension in FLES
instruction, the teaching of culture. Enormous progress has
been made in the teaching of the four skills, culture and civili-
zation; but these had never been given true consideration and the
place they deser- : until now, in spite of being recommended in
early FLES methods books, such as Mary Finocchiaro's and liargaret
Eriksson's, which were published in the sixties, and the 1965
report of the National FLES Committee on Culture. In the TGH
method, not only are.all scenes filmed in French homes and schools,

but the culture items are constantly re-evaluated and brought up

to date. The (Y) process which permits recordings of adult

wh g

voices to be aﬁtomatically changed into children's is of couxse

an additional improvement--less costly, we are told, than trying
to find Ffench children who could, while acting out dialogues,
speak the right words in a natural and convincing way. Alsd, the
TGM materials are free ofpthe too many civilizgtion mistakes whichf
were found until recently in manuals printed by the ﬁest publish-
ing companies: for instance, French children eating at the dinner
table with their left hand on the lap instead of the table, as
table manners require in france; or Jean and Catherine's glasses
filled with wine; or errors in types of gestures, clothing; or
shocking mistakes in kinds of architecture such as guillotine

windows in old provincial French houses. Incredibly enough, these

textbooks used the same background of houses for both French and
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and Spanish scenes! Because so maﬁy little errors can be
accumulated in drawings, thus giving the students false informa-

\\tiBn, illustrations other than those done by a guided foreign
artist, have been banished from foreign language books. Photo-
graphs are more reliable.

In Erief, teaching -of French culture presents a two-fold
aspect. On the one hand, it deals accurately with the usual
items of the péesent foreign way of life: on the other hand it is
intended as a means of counteracting our matter of fact, technical
life and attempting to provide youngsters with general esthetic
education. Poetry does that especially well. Tt does it with a
limited, integrated language, using a selected high frequency
vocatulary and basic patterns, adapted to age groups and their

- proficiency levels. Poems are short with rhymes and traditional
French meters, They gre meant to be read and/or memori?ed and
recited in a’loud voice, with several students—participating.

An essential pedagogical footnote needs to be added at this
point. It concerns a method designed to help us keep up-to-date
with the teaching of contemp;rary culture. For all t£eif excel- "’
'lenc&, thé TB1 materials utilizing current significant éultural
events.for dialogue topics, have to stop at the end of the book,

» While civilization goes on and must be studied, even by fifth and

- sixth graders. cA few of us reﬁember, fér example, an event that.

' By took place in 1962 when Frencﬁ minister of culture Andre lMalraux
brought“tﬁe Mona Lis;=for a visit to two Ame;ican museums, and

vas welcomed by Jacqueline Kennedy. The detailed story was easily

K]

156




woven into series of simple dialogues and sketches, crystallizing
and grc. ing quite a number of cultural items, all the easier to
be understood by children,isince they had read the accounts and
seen countles; pictures of La Joconde in magazines. A few of the
items were names of important peoy ad places, such as Leonardo
da Vinci, Jacqueline Kennedy, André Malraux, Masée du Louvre,
Philadelphia Museum of Art; concept and meaniné of 2 miseum of
art, of esthétic values; descripticn of the portrait in the paint-

ing. The vocabulary was basic, reviewing numbers an? dates )
(Quel 3ge a La Joconde? (oﬁ habite-t-elle? . Est-ce qu'elle voyage
quelquefois? Combien d'anﬁées ¥y a-t-il'dans un siécle? Dans
quatre siécles? etc...). Olympics in Grenoble in 1968, waéﬁhed
on T, V. throughout the coun£ny, offered a jumping-off point

-

for a good geography lesson on that part of France, on seasons,
wintef sports. More recently, the Long awaited open;ng of the
tunnel under the English Channel at the Straights of Dover between
France and England constituted an excellent cultural item for
studying new means of transportation and for acquainting pupils
vith first elements of economics within their vocabulary and

syntax range, of course.

But only a few teachers and therefore, a handful of students,

had the privilege of using this kind of supplementary materials,

éven if they could be helped in their - difficult creative endeavor
by sample models found in the TGM books. Now it is available to
all FLES teachers of French thanks to the newly created FLESIS

(FLES Information Service). A.specialized team of teachers is
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watching at all times for significant world events, selecting
preferably those that concern France and the USA, that lend them-
selves to comments on ideas of friendship and cooperation between
the two eountries. Within.four weeks, they convert the event into
dialogues and stories accompanied by recordings and filmstrips.
These are prepared for three levels: FC 02, FC 03, ¥C OL (French
Culture for respectively second, third and fourth year), to be
used at the end of the first semester level or the beginning of
the second semester. They are then distributed to the schools
whicﬁusubscrlbe to this service. At\presént, the FLESIS teanm is
working at culturally packaging an important "fifteen-day old
happening," which was the first realization of the bold ﬁew York
School Emchaqge Plan. Two hundred fifty sixth graders flew to
visit with Parisian fanilies for one week, while two hundred
fifty French children came back with them to spend the second

>

week in the New York area. The New York-Paris two-hour trip

made this experience possible.

o o
Let us come back, however, to our Wednesday morning session
and follow the activities of Cathy, a girl in the fifth grade,
who is in her second semester of French. The class is quiet.
The students are.working on individual progects. some are read-
< ing, like the students of Spanish (who take tests at different
times), others, like Cathy, are engaged in an FMS session. Cathy

goes to a large box which looks like a candy or cigarette

-
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machine. It is perforated like a beehive by hundredsof com-
partments. &As far as French is concerned, it contains for%y-five
FB{ packages fifty times, or twenty-two‘hundred fifty items.
Each one of the fifteen consists of three series: 1A, 1A', 1B,
24, 24T, 2B, etc....A! is an altern;£e to A; B is a step higher
than A, and is'design?d for students whose grades reported by the
corputer are classified as good or aexcellent, in a scale of five
marks: P for Poor, I“for Insuffic;ent, V for Average, G for
Good and E for Excellent. According to the general usage in the
elementary schools, only five small packs will be used the first
semester, since a little more tiﬁe is needed to reacquaint
pupils with our precise language techniques, as well as automatic
handling of computer swit;hes. But ten tests are given in the
second semester. Sixth graders will take six and twelve tests
resﬁectively during the first“and second sémesters.

Cathy pushes a button ani gets her pack. ‘It is number 10,

corresponding to approximately the sixth week of instruction in

the second semester. Number 10 consists essentially of a mini-
tape and a’microfilm. (A;£errshe is through with this 30-minute
erxperience, after all fesults have been processed and stored on
one card, she will return the card and ﬁlacé it in a filing
éabinet under her name. She will also drop the used package in
a computer slot where it will be.guided immediatély to its
initial position among the 2250 compartments. -
Cathy is ready to begin the FMS Session. The first exercise

always starts with repetition of words. Today Cathy repeats

\
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vocabulary featuring the sounds (&), (3) and (o). To the

‘thirty-six such words she already knows, eight new ones are

added. They belong to a text and questions she will hear for

“the first time in Exercise II. They are: Lyon, Bordeau&, Amiens,

[ 4
soudain, chemln, vont, partons, allons. At the same time a map

of Francé with names of the main cities is projected on the smgll
individual booth screen. As Cathy -pronounces the second syllable
of "Bordeadx," the orange light blinks; the word is then pronounced
again by the model voice; Cathy repeats it and this time it is
with the correct non-diphthongized (o). In the next part of the
same exercise, she has to repeat a number of other sentences such

as Je vais i pied; ils vont 3 pied; je vals a Bordeaux, comment

Y allez-vous?; j'y vais en auto, etc. The sentences are grouped

according to their structures; often they are introduced in
pattern practice exercises. Cathy made no mistakes. But ﬁad
she, a 1arge orange -light would have appeared on the right-hand
side of the keyboard, followed by the repeated sentences. The

small orange light would have blinked just before the word she

had mispronounced. Part C of Exercise I deals with a review

of the present tense of the verbs partir and aller, as well as

the close future (je vais partir; je vais aller), a tense which

is now included in all verb conjugations. Added also are two

aspects of  those verbs, je veux and je peux plus infinitives.

The drill is in the fom of the usual repetition and substitu-

“tion pattern practice. Both verbs were introduced last week

with the chapter on Transports d'autre-fois et Transports -
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: d'aujouéd'hui. i

But now comes the anticipated moment. An evaluation card
. pops up behind the glass panel, showing the grade Cathy received.
for the first exercise and thqnhumber of times she had t6\repea£
a word or sentence. The letter is "E' for Excallent. Under
. X I, A, Vbrds, the figure 1 appears. (An "X" would indicate
four wroné utterances.) | ‘
Cathy looks forward to Exercise II. (Next year, when she
’ learﬁs how to write in French, she will have a diétée at this
tine. Afier she is through with the few lines of writing, the
screen will display the correct text, with the ipcorrect words
' or passages underlined. She wiil then rewrite them on her
spe'ialcgzblet, which is photographed from underneayh. The
evaluation card, bearing the grade for Ex. II will pop up a few
seconds later.) Fifth graders' Ex. II, however, consists‘of
listening to a story or poem and answering quéstions. If the :
student feels uncertain about a sentence or a word, he pushes
an "H"-shaped button ("H" for Help). If three punches or more
are recorded, and/or two being in the first third of the text,
’—_mh"__'ﬂ_w~~_*—M”‘w*_}&;;;1i_be read again, this time at a slightly slower pace.
Here is the French text Cathy hears: k ‘ ) L
Part I. Trois petits chiens quittent Par{s . -
Le premier dit: V
,,Poﬁr aller a Amiens
Moi, Jje pars par le Frain.

Mais le train dit sd&\dém:
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"in phtit chien dans un train?
Un pgtit ch1en dans un train?

Mais c€ n'est pas bienl"

Le deuxidme dit: A

*

Pour aller 3 Bordeaux
Moi, Jje pars en auto.
Mais l'auto & ces mots:
"Un ptit chien en auto?
Un pgtit chien\en auto?

Oh, oh, oh, ohi"

Le troisiéme dit:

Pour aller jusqu'a Lyon

Moi, je pars en avion.

Mais l'avion lui répond:

"Un pgtit chien en avior?.

Un pgtit chien en ‘avion?

Non, non, non, -non!" -

Alors les trois p#tits chiens

Vont & pied sur le chémin.-

Part II of Exercise IT features two series of queutlons, Hah

while .the map of France is supplemented w1th little 51gns

and drawings designed to help the otudent remembar the detalls of
of the story and concentrate on the correct use of the languave.

(number 1 (the first little dog) appears near Amiens w1th the
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picture of a train, number 2 with a car near Bordeau, number 3

with a plane whose destination is Lyon.)

In Part ITa, there are eight questions pertaining to the

. story:

1.

6.

7.
8.

Qui va & Bordeaux? Le premier, le deuxidme, ou le
troisidme petit chien?

i va a Lyon?

Qui va 3 Amiens?

Pour alleij a Lyon, est-ce que le troisiéme lpetit chien
veut partir en avion?

Pour aller é_Lyon, est-ce que le troisiéme petit chien
peut partir en avion?

Pour aller a Amiens, est-ce que le premier petit chien
veut partir en auto? ’

Est-ce qu'il';peut pariir par le train?

Comment partent les trois petits chiens?

Part IIb also has eight queétions: they relate to the

geograph.y oi‘ France, the first eleiﬁe_nts of vhich the children

bazan to study the week previous to this exercise:

1.

2.

3...

Lo
S.

0} est situé Lyon?

Ccmment stappelle le grand aéroport de Paris?

(Picture of Orly airport,)
Est-ce le Rhlne est un fleuve?

Est-ce que la Seine est aussi un fleuve?

Est-ce que Marseille est un fleuve?
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6. ilommesz une ville importante située sur la Seine.

7. Dans qﬁelle mer se jette la Seine?

8. Dags quelle mer se jette le Rhdne?

That's the end of Number 10 FEM Part II. Cathy missed two
ansvers in section é.- The computer has recorded and analyzea'
every phase of her performapce. Her card shows a "G" as a grade
for the whole activity. Other more subtle indications are given
for thécteacher, who will learn (or r;ther have confirﬁation of )
Cathy's weak,and strong points. Cathy has performed quite

rapidly; she has eight minutes left, and she has the choice of

““either stopping and going back to her room after returning pack

number 10 to its place, or beginning the memorization of a poem.
Incidentally, number 11 and subsequent packs will include an

Exercise III, consisting of a corfected redding test of a contin-

.uous text. Fifth grade students are reéquired to memorize and

recite five of the ten short teaching poems studied. Trois petits

ochiens quittent Paris, however, will be a class project with

several voices participating; Cathy will select another text.
It could be the one she will hcar ﬁext'Friday at the after-

noon session. On Fridays, the daily thirty-minute French

" - session is divided into a quartes of:an hour in the morning at

which time the class usually engages in ‘educational games in the

foreign language and ‘a fifteen-mipute period in the aftemoon.

Students who achieve only P or I have a chance to take the alter-

nate.test vhich is much easier. Good and excellent students ére

recommended to take a series for additional credft, or use that

S—
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time for rmemorizing additional poems. The text for. number 10
part B is also a teaching poem. It is made of two quatrains;
the three lines recited by the student are often pronounced

syllables, the.class' line is an alexandrine verse.

Il ¥ a un tunnel
E. (Eléve) Sous le plus haut ﬁont d'Baropgd, le Mont Blanc
Il y a un tunfiel pour automobiles.
Ce tunnel utild, comment s'appelld-t-1i1?
C. (Classe) Ce beau tunnel s'appellf Le Tunnel du Mont Blanc.
E. | Sur douze kilometrés,--c'est ung bellf distance
Le geant des Alpds a &3é percé.
Ainsi les auvos peuvgnt plus vité passer.

C. De France en Italie et d'Italie en France.

Tvelve questions follow, ‘and these are related to- the geography.
of that part of France. They also pertain to the climate, skiing

and the metric system.

T
<

3
The computerized au;cé;tic scoring and grading is fhe first
great revolution in FLES téaching. The:second one,. which- concérns
the teacher's task, came about with the invention- of the "Correc-
-tion Mike." The Mike constitutes Part IT' of the 9010 system and
is installed in the classroom itself. This latest development is
Just coming out of +he experimental phase and seems to have

reached a near-perfection stages Our profession will be forever

4
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indebted po the Bell and Haskin; Laboratories (and Pierre Delattire
aspecially) for their research on formants and the reduction of
each one of the_word sounds tb a minimum of three basic Egrmants,
the synthesized reconstitution of which can be reproduced by

machine. Each French sound pronounced by the teacher, however,

approximate or poor, i.e. not exceeding the low percentage of

15% accuracy, acts as a signal for the 9010 which will make up

the correct sound and release it within a hundredth of a second.

Thus, phones of three thousand basic Trench words can be electron-

ically reproduced.

]

.And what is the role of the teacher in these procedures?

There is nov a -sense of liberation on éhe pa~t of the teacher.
il though saﬁe of the basic lénguage skills are now in yhe domain
of the machine, the teacher is free to concentrate on the more
creative aspects of language learning: motivating each child,
individualizing instruction, providing supplemeritary materials,p
conducting discussions, planning and preparing culminating expgri—

-

enées (2ssemblies, programs), arranging for foreign travefmﬁﬁé .
comrunication. The teacher then becomes a resource person and ﬁo
longer simply a drillma;teg.

Conclusions to the facts described in this report are sélf
evident. Than%s to the CAIL, thanks to its essential elements,
the automatic grading and the correction mike, many more fifsh

graders like Cathy can learn and enjoy faster and better; they can

nave excellent instruction in the first two crucial> years of their
~
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fore{gn language learning. Such is the daily miracle in our
Sth and 6th grade classes. It is interesting to note that eiggﬁy
percent of the students go oﬁ for their six years of secondary

school French, thus freeing the universities of ninety percent of

their beginning. foreign language courses.

—

Dr. Pauline Aspel
Towa Weslyan College
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CONCIUSION

The FLES Committee of the AATF in the Report for 1968 has

-actempted to concentrate most of its discussion on what can be

i

expected in FLES programs in future decades. This Report car;
also serve as a re-assessment of pres;nt programs as thoughts
are projected into.thé, future. It is the hope of fhe Committee
that the areas résearched in this report will prove.to be of
assistance to-Both the professionals and non-professionals
involved in or cdntemplating FLES programs. The research and
conclusions that have been reached in many studies made relative

to FLES will certainly provoke the establistment of more programs
in the years ahead. Support will also be forthcoming from the
national go-2rnment as the need for second language learﬁing
becomes more urgent for closer contact with all gations of the
world.

As this committee has been active in FLES work for almost a
decade, so too are there other comnittees{on a national basis,
such as the FLEC Committee of ACTFL, and various state and local
cormittees, vitally interested in the beginning of language

\ a

instruction in the elementary grades. The results of a iational °

Symposium on FLES, sponsored by ACTFL, held in November in_ .~ -
Minnesota, will certainly receive wide coéerage as to the purpose
for gathering of experts from different disci;lines with relation
to their piace in FLES programs and vice versa. In the work of

these committees, the book; and articles that have Been written
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concerning FLES, it is interesting to note that many of the
mewbars of committees, authors of books and articles, are not

\

actively invulved in FLES instruction. However, they all have a
great stake in it by becoming actively involved to assure success
in such programs.

Undoubtedly, the future will bring more problems, new problems
that will havé to be resolved if our nation is to continue in the
edicational lead. It has often been stated that without problems
there‘would be no progress. One of the greatest problems today
and in the very near future is bilingual education, the reason ‘
for devoting an entire section to this topic. The government has
recognizedlﬁhe problem b& the enactment of the Bilingual Egucation
Act of 196B--Title VII, Elementary and Secondary Act. It is k
estimated that 100,000 bilingual teachers will be needed by 1970
at both the elementary and secondary levels. Another problem,
one that will always exist, is teacher training. But for the
future. this training will havé to change radically because of
technology which, from year-to-year, becomes more and more refined. .
Tre business of education has always been marked by its resistance
to innovatisn; however, this resistance too will have to change to
adaptability to scientific discoveries, not as response to a fad,
fut as a necessity to stay in the mainstream of a constantly
changing world. Learning does not only come from books.

The year's work that has gone into the preparation of this
report has been an enriching experience because it has afforded
the members'ofhthe commi ttee the opportuhity to speculate on

[y
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ideas for the future. It is hoped that readers of this rsport
will share with us the spark that has been kindled by gazing

into the future years of FLES and to effect reality from ideals

described in this eighth annual report.

—— Edward H. Bourque

Fairfield, Connecticut

r-————
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